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PREFACE 

In a context of deepening global crises, growing inequality between dif-
ferent segments of society and of change and uncertainty in so many ar-
eas of our lives, access to education needs to be promoted and protected. 
There are difficult challenges to be faced as we make the transition to-
wards a sustainable social, economic and ecological model of develop-
ment and education has a key role in ensuring the success of that transi-
tion. 

The Global Ethics Forum 2016 that took place in Geneva, Switzerland 
from 23 to 25 June provided the opportunity to invite higher education 
professionals and other stakeholders to discuss ethics in their work and 
in their institutions. This report is the fruit of a dialogue between experi-
enced speakers and 165 participants from over 55 countries, who shared 
their knowledge and good practices in plenary sessions and workshops 
(also referred to as labs) around four areas: 

Teaching - reflection and action to integrate responsibility in teaching in 
order to transform students into responsible citizens and future leaders; 
Research - reflection and action to integrate responsibility in research; 
Governance - reflection and action to turn the spotlight back on to the 
institutions themselves, in order to become pioneers as values-driven or-
ganisations; and 
Society - reflection and action to integrate the notion of responsibility in 
the discussion with higher education's main stakeholders. 
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One of the main objectives of the conference was to make recommenda-
tions and to identify concrete projects going forward as a result of the re-
flections during the conference and during workgroups in particular. It 
was an honour and a privilege to be a part of that process; it is our hope 
that we continue to work together to foster the integration of ethics 
across the entire higher education sector! 

Geneva, August 2016. 

Christoph Stückelberger 
President and Founder of Globethics.net 



SECTION ONE 
Responsibility of the Higher Education Sector 

By 2030, ensure all learners acquire the knowledge and skills needed to 
promote sustainable development, including, among others, through ed-
ucation for sustainable development and sustainable lifestyles, human 
rights, gender equality, promotion of a culture of peace and non-
violence, global citizenship, and appreciation of cultural diversity and of 
culture’s contribution to sustainable development. 

(United Nations’ Sustainable Development Goals, Goal 4, Target 4.7) 

  



Disclaimer: Where possible, direct speech has been chosen in this report for 

easier reading. However, unless marked as such, we present paraphrased, 

summarized versions of what was said, not exact quotations.  

The views and opinions expressed in this publication do not necessarily 

state nor reflect those of Globethics.net 



DAY ONE 
Programme Overview 

 

Keynote Speeches 

Responsibility of the Higher Education Sector 
“Teaching the Right Things in the Right Ways” by Divya Singh, Vice-
Principal, Advisory and Assurance Services, University of South Africa 
(UNISA), Director, Globethics.net Southern Africa Regional Pro-
gramme 

Gard Titlestad, International Council for Open and Distance Education 
(ICDE), Norway, Globethics.net Strategic Partner (global) 

Opening Panel 1  

Ethical Challenges and Responses in Higher Education from 
a Cross-Sectoral Perspective 

• Obiora Ike (Moderator), Executive Director Elect, Globeth-
ics.net 

• Tian Belawati, Rector Universitas Terbuka Open University, 
Indonesia. Former President ICDE, represented by Dewi Pad-
mo, Vice Rector, Universitas Terbuka, Indonesia  

• Benjamin Chukwuma Ozumba, MD, Vice Chancellor, repre-
sented by Ani Casimir, Director Strategic Contacts, Office of 
the Vice-Chancellor, University of Nigeria (UNN), Nigeria 
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Opening Panel 2  

Teaching and Research Good Practices: Inputs for the Labs 1 to 6  

• Christoph Stückelberger (Moderator), President and Founder, 
Globethics.net 

• Transformative Teaching Methods 
Katrin Muff, Dean, Business School Lausanne, Switzerland 

• Student Extracurricular Engagement 
Nina Mariani Noor, Researcher, Indonesian Consortium 
for Religious Studies (ICRS-Yogya), Indonesia  

• Transdisciplinary Ethics Curricula 
François Dermange, Professor, University of Geneva, Switzer-
land 

• Teaching Business Ethics 
Joan Dubinsky, Lecturer and Academic Consultant, Former Di-
rector of United Nations Ethics Office, USA 

• Plagiarism and Ghostwriting 
Yolanda Lira, Regional Director, National Police Commission, 
Philippines 

• Publication Ethics 

Mary Gloria Njoku, Professor and Dean, Godfrey Okoye Univer-
sity, Nigeria 
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Opening the GEF 2016 
After a short introduction on the impact of ethics in higher education on 
society by Prof. Dr Christopher Stückelberger, Chair of the Forum, and 
an address by HE Mr Walter Fust, Prof. Divya Singh of the University 
of South Africa (UNISA), delivered the first keynote speech of the 
Global Ethics Forum 2016. She spoke on the topic of Teaching the Right 
Things in the Right Ways, setting the tone for the two and a half day 
programme during which four broad areas were due to be covered in the 
plenary sessions and workshops namely: teaching, research, governance 
and society. Also included in the programme was a ceremony to mark 
the change of leadership within Globethics.net. 

Keynote Speaker 1 
In her opening speech, Divya Singh, Vice Principal Advisory and Assur-
ance Services at the University of South Africa (UNISA) stated that the 
transformative dimensions of higher education focus specifically on the 
global social mandate and on the notion of responsible citizenship. She 
reminded the audience of the UNESCO World Declaration on Higher 
Education for the 21st Century (1998) and the UNESCO Post-2015 Edu-
cation Agenda (2015), where higher education is acknowledged as a 
fundamental pillar in human rights, democracy, sustainable development 
and peace. In her view, universities must look at education for citizen-
ship, and that their role and responsibility must be to engage – both in-
ternally and externally – and raise awareness and provide solutions for 
ethical, cultural and social problems.  

She asked the question, how can higher education institutions carry out 
this mission? First, the availability of and accessibility to technology 
that is used as modes of pedagogy are to be considered. This in turn 
raises questions about the value of technology in pedagogy, the unequal 
access to information and communications technology (ICTs), including  
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technology, connectivity and networks, and of the quality of online 
teaching.  

Prof. Singh concluded her address by citing UNESCO’s Post-2015 Edu-
cation Agenda‘s recommendations on improving the quality of educa-
tion, and by extension, of graduates: 

• Recruiting and retaining well-trained and motivated teachers who 
use inclusive, gender-responsive and participatory pedagogical 
approaches to ensure effective learning outcomes; 

• Providing content that is relevant to all learners and to the con-
text in which they live; 

• Establishing learning environments that are safe, gender-
responsive, inclusive and conducive to learning, and encompass 
mother tongue-based multilingual education; 

• Ensuring that learners reach sufficient levels of knowledge and 
competencies according to national standards at each level; 

• Strengthening capacities for learners to be innovative and crea-
tive, and to assimilate change in their society and the workplace 
and over their lifespan; and 

• Strengthening the ways education contributes to peace, responsi-
ble citizenship, sustainable development and intercultural dia-
logue.  
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Keynote Speaker 2 
Gard Titlestad, Secretary General of the International Council for Open 
and Distance Education (ICDE), opened his speech by quoting  the 
United Nations Sustainable Development Goal (SDG) 4 to do with the 
agenda for education up until 2030. The SDG 4 aims towards achieving, 
“inclusive and equitable quality education and lifelong learning for all”. 

On 25 September 2015, the United Nations General Assembly formally 
adopted the universal, integrated and transformative 2030 Agenda for 
Sustainable Development, along with a set of 17 Sustainable Develop-
ment Goals and 169 associated targets, including SDG 4.  

Addressing the entire field of education, which of course includes higher 
education, the Education 2030 Framework for Action (FFA) defines the 
way forward. It is stated in paragraph 10 of the FFA principles that edu-
cation is a fundamental human right and an enabling right; education is a 
public good, of which the State is the duty bearer; and gender equality is 
inextricably linked to the right to education for all. 

In short, the objectives for 2030 with regard to education include ensur-
ing: access to quality education, quality early childhood development; 
equal access to quality technical, vocational and tertiary education (in-
cluding universities in view of increasing the chance of integration for 
more people, irrespective of their gender, age, health or social condi-
tions); technical and vocational skills; employment through decent jobs 
and promotion of entrepreneurship; sustainable development, sustaina-
ble lifestyles; human rights and gender equality; a culture of peace and 
non-violence; advancement towards global citizenship and appreciation 
of cultural diversity and of culture’s contribution to sustainable devel-
opment. 

Ways in which these objectives can be advanced include a substantial 
increase in the number of scholarships available in developing countries, 
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particularly in lesser developed countries, including Small Island Devel-
oping States and African countries. The scholarships would include sup-
port for vocational training and information and communications tech-
nology and technical, engineering and scientific programmes. Another 
way would be to increase the supply of qualified teachers through inter-
national cooperation and teacher trainings in developing countries. 

With regards to the development gap between countries, Mr Titlestad 
mentioned some initiatives that have been or are being developed, such 
as:  

• Preparation for a Global Convention on the Recognition of High-
er Education Qualifications (to be decided 2019) (UNESCO); 

• Achieving sustainable development through a review of quality 
assurance in higher education. This is planned to be done through 
regional meetings and studies leading to a global conference in 
2018 that would issue guidance  on quality assurance (UNESCO, 
the International Network for Quality Assurance Agencies in 
Higher Education (INQAAHE), and the Commonwealth of 
Learning (COL)); 

• “Making Sense of MOOCs: A Guide for Policy Makers in De-
veloping Countries” (UNESCO, COL); 

• Models for online, open, flexible and technology enhanced high-
er education (ICDE, UNESCO, COL and other core partners); 
and 

• The International Task Force on Teachers for Education 2030 to 
support the establishment of an Open Educational Resources 
(OER) Normative Instrument (UNESCO and many partners).   

In foreseeing challenges, the Education 2030 Agenda Mr Titlestad pre-
dicted two possible scenarios: 
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1. Success with clusters of higher education institutions flourishing 
around the world. New and efficient solutions to effective provision 
of education would characterise this scenario, including: course 
modules shared within university clusters, online and artificial intel-
ligence-based teaching, specialisation within institutions, both public 
and private.  Educational games – at which regional designers excel 
– would be a vast market segment. In business, open innovation 
would be the dominant mode. The world’s megacities would be a fo-
cus for innovation, with cities such as Paris, Qingdao and Nairobi 
becoming well-known global brands.  Automation and data-intensive 
science would have changed the nature of doing research. There 
would be a move from open science to radical open access with all 
kinds of new actors rushing into the research game, especially in as-
tronomy, ecology, climate and other fields that attract strong public 
interest. Regions would compete in taking the lead in producing the 
world’s ideas, creativity would flourish. Industries would be an-
chored in the regions, often building on the success of healthy small 
and medium enterprises (SMEs). The regional universities would be 
strong, citizens would be fulfilled and core values, such as equality, 
openness, social inclusion and environmental responsibility, would 
be upheld.  

2. The world misses out in the midst of a proliferation of uncontrolled 
megatrends: Automation and globalisation would have triggered 
mass unemployment, social exclusion and discontent raising the 
question: “What’s left for the humans to do?” Inequality would be 
higher than ever with new creative jobs constantly evolving from 
new technologies, that would only be open to a skilled minority. The 
consequences would be that, politically, regions would be fragment-
ed into a coalition of rich and poor sub-regions with minimal coordi-
nation.  Multinational companies and wealthy individuals would use 
global markets and digital technologies to avoid tax. There would be 
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some few elite universities that dominate; many other weaker re-
gional universities would need to closed or merge. Automation 
would have also swept across the educational system, with online 
certifications and normal and augmented cognition technologies 
starting to appear  that would find favour with big companies that 
want to produce graduates quickly and at a low cost. In this scenario 
top scientists would be in high demand, often hired by multinationals 
in a kind of perpetual consultancy without borders. Mobility would 
be diminished. Innovation would be without borders; supply chains 
would form and dissemble rapidly making long-term regional devel-
opment more difficult than ever. Other consequences would be that 
regions would look inward, fear the future, and see their values 
gradually discredited. 

Mr Titlestad ended his presentation with an invitation to the panellists to 
reflect on the question: What ethical action can be taken to support 
achieving the Education 2030 agenda?   
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Opening Panel 1 
Ethical Challenges and Responses in Higher Education 
from a Cross-Sectoral Perspective  

The first panellist, Tian Belawati, Indonesia’s International Council for 
Open and Distance Education (ICDE), former General Secretary, Rector 
of Universitas Terbuka Open University of Indonesia, represented by 
Dewi Padmo, introduced the topic Teaching and Research Good Prac-
tices. The session was moderated by Obiora Ike, Executive Director 
Elect of Globethics.net.  

She explained that, “The idea of the Indonesia Open University is to 
grant those who cannot enter traditional higher education institutions 
equivalent online access.” She then listed some of the ethical issues that 
the Indonesia Open University faces. Ethical issues arise in a wide range 
of situations and at all levels of operations, management and academic 
affairs. Specific issues include lying amongst the staff and the students, 
academic freedom, plagiarism, transparency and public interest disclo-
sure of confidential information. On the implementation of their Code of 
Ethics, she highlighted that there were various methods to observe and 
reduce cheating among students such as penalties, lectures and educa-
tional brochures to educate both the staff and students. She also men-
tioned that “the code of ethics should be written and disseminated in a 
way that is understandable, detailed, and executable.” 

Panellist Benjamin Chukwuma Ozumba, Professor, Vice-Chancellor of 
the University of Nigeria (UNN) represented by Ani Casimir addressed 
the topic of The Impact of Ethics in Higher Education in Nigeria. 

“It is not a bolt from the blue to mention or authenticate the fact that the 
problem of the values crisis in our nation today seems to be inherent in 
the system of education itself. Notwithstanding the call to make it right 
by various institutions, policies, religious groups and others; the contin-
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uous deterioration of values has been the order of the day and no mean-
ingful – or rather transformative – action has been seriously put forward 
to incorporate or restore values in our higher education system. Higher 
education is left with its incessant pattern of getting students to acquire 
skills and become employable … (in a society) with leaders with no 
values or conscience. At this juncture, there is an urgent need to incor-
porate ethics in higher education in our institutions, which will finally 
permeate in all aspects of life of the people. This aspect of education 
will also have a huge leadership role to play, which will definitely lead 
to ethically informing social issues like insecurity, mistrust, lack of hu-
man feeling, maladjustment in public and private life, and many more. 
… Ethics in higher education is a sine qua non for responsible leader-
ship in Nigeria and we will try to answer how and why ethics is a way 
forward for overcoming most of the challenges in our nation today.” 
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Opening Panel 2 
Teaching and Research Good Practices - Inputs for the 
Labs 1 to 6 

1. Transformative Teaching Methods: Katrin Muff, the Dean of the 
Business School of Lausanne, Switzerland, stated that the focus 
should be on defining the core of education. Prof. Muff reflected on 
how sustainable ethics affects teaching by creating an appropriate 
learning environment focusing on the students and on transformative 
learning. 

2. Nina Mariani Noor, Researcher, Indonesian Consortium for Reli-
gious Studies (ICRS-Yogya) Indonesia, presented a case study on 
Student Extracurricular Engagement. The case study displayed  ex-
tracurricular activities in an interesting light: “hobbies and arts bene-
fit the academic, social, and emotional structure of the self, and are 
opportunities to interact with others.” Dr Noor shared her experience 
on how to balance curricular and extracurricular activities, present-
ing the case study on Indonesia YIPC. She reflected on how to deal 
with diversity inherent to the extracurricular area, and underlined the 
kind of values that can be developed in such activities outside of the 
classroom. 

3. Transdisciplinary Ethics Curricula are, according to François 
Dermange, Professor at the University of Geneva (Switzerland),  
expanding de facto traditional teaching possibilities to include Mas-
sive Open Online Courses (MOOC) that are free online courses as 
part of the regular teaching methods. Prof. Dermange has taught eth-
ics in the Kakuma refugee camp, pushing the limits of traditional 
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theology teaching far beyond ordinary classroom curricula. His In-
troduction to Philosophical Ethics has been put online on Coursera1: 

“Online education allows refugee youth to access high ed-
ucation, as in the case of the Kakuma refugee camp. How-
ever, considerations need be taken for re-imagining higher 
education. Key findings of InZone’s MOOC study showed 
that physical, linguistic and intellectual access to MOOCs 
is difficult; and that learner-support is essential. Morever 
session-based MOOCs are more challenging than on-
demand MOOCs; It is also shown that  connected learning 
and tutoring support boosts success rates, particularly for 
camp-based female learners; but on the other hand, con-
nectivity remains a major access barrier for video-heavy 
MOOCs, especially for developing countries.” 

4. Joan Dubinsky, former Director of United Nations Ethics Office, 
shared that her career has allowed her to provide perspectives of a 
practitioner experience in teaching business ethics: 

“I will describe two novel approaches for teaching busi-
ness ethics, from the perspectives of practitioners and uni-
versity students. The first experience, a collaboration that 
originated with the Mendoza School of Business, Univer-
sity of Notre Dame, South Bend, Indiana, USA, showcas-
es the work of 8 undergraduate students, who researched 
and wrote three interdisciplinary business ethics teaching 
cases, accompanied by teaching notes for those unfamiliar 
with business ethics pedagogy. The second experience, in 
conjunction with the United Nations System Staff College 

                                                           

11 ‘Coursera’ is an educational technology company that offers numerous open 
online courses. 
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and Bocconi University, Milan, Italy, showcases how or-
ganizational ethics can be taught using distance learning 
techniques to a globally dispersed and globally diverse 
group of MA candidates enrolled in the Executive Masters 
in Management of International Organizations. Both expe-
riences demonstrate that business ethics can be dynamic, 
exciting, intellectually stimulating, and provide practical 
analytical and resolution skills.” 

5. Plagiarism and Ghostwriting were discussed by Yolanda Lira, for-
mer National Police Commission (Philippines) who asked: “How 
does the internet impact plagiarism? What are common misconducts 
in school and what are the challenges to detect and prevent such 
conducts? 

6. Publication Ethics was discussed and and broken down into a clear 
and understandable set of rules by Gloria Njoku, the Dean of Faculty 
of Management and Social Sciences, of Godfrey Okoye University, 
Nigeria. Dr Njoku; she stated that: 

“Publications have both a social and ethical dimension, therefore the 
ethics of publication require strict rules on publishing such as (1) careful 
reviewing of previous work and citations by acknowledgment of all 
sources, including the author, (2) informed consent for research on the 
human being, as well as authentic data, not fragmented results.” (3) 
Good authorship practice contributes to conception, design, acquisition, 
analysis and interpretation of data. The process of publications has to be 
well conducted from the first draft of the research, to revised versions 
and final approval for publishers. (4) Management of ethical issues in 
publications are delimitated by institutional policies, copyright laws and 
code of ethics in the field of information sciences and in the field of the 
publishing sector.” 
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WORKSHOPS: LABS 1 TO 6 

The most fruitful aspect of the Global Ethics Forum 2016 arose from the 
12 workshops or ‘Labs’, all of which that were guided by a moderator 
and three/four speakers with professional experience relevant to the re-
spective worship theme.  

The objectives of the Labs were to identify questions on challenges and 
opportunities on the defined topics: to summarize cases, methods and 
tools in terms of best practices, to list out proposal for follow-up pro-
jects, and to draw up concluding remarks and recommendations for ac-
tion in a 2-slide recommendation for the closing plenary day 2 and 
summary of outcome day 3. Details of the programme are listed in  
Appendix 1. Workshops on Day 1 focused on Teaching and Research 
Ethics Good Practices (Labs 1 to 6).  

The discussions focused on identifying drivers and barriers to these 
good practices. Inputs from participants aimed to create a project to en-
hance these good practices. The Labs were moderated by appointed ex-
perts in the field, based on the presentations done during the plenary  
sessions. 
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LAB 1 DISCUSSIONS AND RECOMMENDATIONS 

Transformative Teaching Methods  

Panel: Nikolaos Dimitriadis, Adjunct Professor, American  
College of Thessaloniki, (Greece) 

Dewi Padmo, Vice Rector, Universitas Terbuka, 
(Indonesia)  

Moderator: Katrin Muff, Dean, Business School Lausanne, 
(Switzerland) 

 

This session on transformative teaching methods was highly engaging 
and full of energy with key inputs from every member of the Lab. The 
goal was to study a workable value-driven approach to teaching and re-
search. How can we make learning practical and effective? 
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The various perspectives presented by participants provided an enlight-
ening response to this question. This Lab was not limited to academia 
alone but also well informed by the business world, through a joint vi-
sion, carried out with a problem-solving approach. Generally, problems 
cannot be solved at the same level of consciousness that created it—or 
in the words of Einstein, “We cannot solve our problems with the same 
thinking we used when we created them”—various societal interactions 
are needed to give a clearer understanding of the roles of the individuals 
in society and to show how institutions shape society as collective enti-
ties. These interactions need to be structured intentionally. Transforma-
tive teaching is the method of participatory learning, and it is now wide-
ly perceived as the winning model. 

Three speakers from different continents opened the workshop discus-
sion. It was a dynamic and broad roundtable discussion, moving from 
philosophical notions and history to contemporary challenges and per-
sonal experiences. Participants from different countries and cultures, 
with different responsibilities in Higher Education shared their ap-
proaches and experiences, which made the workshop practical and di-
verse.  

Katrin Muff (USA) mentioned that a limitation of collaborative discus-
sion is non-active students. The learning process could be made more ef-
fective by using visual learning aids and immersive learning. Collabora-
tive learning is related to students’ needs, only if there is a careful eval-
uation of participation and individual concern. The co-creation of solu-
tions and joint problem-solving reflections have been successful in the 
past, they highlight the role of deep learning and cooperation and con-
tribute making a learning process enjoyable.  
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Nikolaos Dimitradis (Greece) shared his project Learning in 
Action based on an educational environment that focuses on the devel-
opment of critical thinking of students:  

“Learning can no longer be divided into a place and time 
to acquire knowledge. Learning is an ongoing process of 
our daily interactions with others and with the world 
around us. The “Learning in Action” project takes stu-
dents outside of the classroom and in the society, and 
helps them to become well rounded principled and open 
minded citizens of the world.”  

Dewi Padmo (Indonesia) shared the Universitas Terbuka Open and 
Distance Learning (ODL) experience in teaching. In her view: 

“Due to the characteristics of the open learning environment and 
the fast changing higher education landscape, transformative teach-
ing methods are an important part of the Institution’s practices. 
Open enrolment, allowing flexibility for students to enroll in the 
program, open admission granting students’ entry regardless of 
demographic, geographic and identity and open content helping to 
eradicate the knowledge divide between the Java Islands and out of 
Java Islands are some of the benefits brought to the Indonesian e-
learning community. The bottom-line in the transformative teach-
ing method is that it is no longer about the teacher in front of the 
students—participatory learning is now the winning model.” 

Indonesia Open University is facing the following concrete issues: 

• Ethical issues arise in a wide range of situations and at all levels of 
operations, management, and academic affairs. The issues include 
lying and deceitfulness amongst the staff and the students. Other 
ethical issues range from academic freedom to plagiarism, and 
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from transparency, public interest disclosure to confidentiality of 
information. 

• Implementing a Code of Ethics implies various methods of action: 
(a) to inspect and evade cheating among students; (b) introduction 
of penalties, lectures and educational brochures to well educate the 
staff and students; (c) The code of ethics should be written and dis-
seminated in a way that is understandable, detailed, and executable. 

• When teaching ethics in education one must first define what the 
core of education is, and, secondly, how ethics teaching affect the 
learning environment as well as the interaction between teachers 
and learners in transformative teaching processes.  

• The transformative learning process could be further viewed as a 
way to sustain close relations with society as a whole, visioning the 
future with a common good approach on higher education.  

Lab 1- Recommendations 
Students’ passive resistance to the method of participative teaching 

processes in refusing to take responsibility for sharing leadership roles 
and not participating to small group activities should not be denied.  The 
fact that some are not contributing to discussions by remaining silent, or 
that some are not engaging in an open conversation with the group re-
main the main challenges to transformative teaching.  

Solutions include:  

• to encourage instructors to spend more time to engage students in 
small groups with tasks that require greater interaction between 
students, or in some cases, to coach students in individual session 
when necessary, or to use other learning aids to animate group dis-
cussions. 
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• Good practices should be developed assessing the type of expecta-
tions in transformative teaching methods in the ODL, such as the 
use of open educational resources (OER),  

• the consideration of others’ work in OER (Ethics) to be explored;  

• the open access for student services installed as a regular  
process; 

• to continue the adaptation of study materials and course programs 
for ODL students;  

• training should be provided in the practice of transformative teach-
ing methods to teachers and students,  

• enhancing the IT literacy of teachers and students. 

As a conclusion, Katrin Muff said: 

“The celebration of life should be a reason for learning, that working to-
gether and co-creating solutions on how to transform the learning envi-
ronment between teachers and students should lead to a better coopera-
tion also in the business environment with team work, that learning 
should be considered as a playground, and the future of the school is as a 
library, where students can explore possibilities of research and possible 
publications on various topics which bring about the changes needed to 
make a better society.”2. 

  

                                                           

2 The topics related on research and publication ethics are treated in Lab 6. 
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LAB 2 DISCUSSIONS AND RECOMMENDATIONS 

Students’ Extracurricular Engagement 

Panel: Jennifer Nicolay, Student Network for Ethics in Eco-
nomics and Practice (SNEEP), Germany  

Dorothy Gao Huan, Office Director of University of In-
ternational Business and Economics Beijing (CIBE), 
China  

Nina Mariani Noor, Researcher of the Indonesian Con-
sortium for Religious Studies ICRS), Yogyakarta Indo-
nesia  

Moderator: Siti Syamsiyatun, Director, Indonesian Consortium for 
Religious Studies (ICRS), Indonesia 

Jennifer Nicolay (Germany) presented the Student Network for Ethics in 
Economics and Practice (SNEEP), a network which invites students to 
participate to the community’s open discussions, international confer-
ences, etc. The concept is about creating values but avoids forcing any 
values upon young people. SNEEP focuses on four fields of activities:  

1. United Nations Global Compact working group 
2. Education working group 
3. Lobby workshop 
4. Consultancy working group 

Dorothy Gao Huan (China) gave a sharp view on how extracurricular 
impacts various concrete research opportunities in particular via an an-
nual international conference and the Corporate Social Responsibility 
Essay Competition. Her research hub in higher education provides 
scholarship programs, internship opportunities,  summer camp participa-
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tion and international student exchanges. In the programme participants 
are led from a general awareness to a sharpened the focus on ethical and 
environmental issues. Achievements of the research hub include 21 pub-
lished papers, 15 publications and 3 scholarships. The goal is to reach 
out to partners to ensure sustainability.  

Nina Mariani Noor (Indonesia) raised the issue of unicity and diversity 
in higher education and beyond, reminding the group that between intra-
curricular and extra-curricular activities dealing with the diversity of 
participants becomes even more important in her experience. Good prac-
tices favouring inclusiveness is essential in welcoming diversity and in 
particular in preserving gender equality. The resolution of conflicting 
situations by non-violence and forgiveness is possible by underlining 
how interfaith dialogue is urgent—a transformation that is both youth 
oriented and intergenerational. 

Lab 2 – Recommendations 

Following on from Dr Siti Syamsiyatun’s (Indonesia) input, values may 
be described on the ground of life as ethically constituting visions and 
dreams. 

The vision of living all together on earth could be one of such visions. 
Possible daily practices can be constructed subjectively around this per-
ception of the earth as a delimited playground. Incorporating ethical 
commitments by student implies concrete practices as to begin the day 
with a silent moment of introspection, or showing students that the 
teacher is as well committed by the same values. E.g. by showing how 
such ethical values may help students after graduation and how teacher 
remains accessible to students outside curricula boundaries.  

Nina Mariani Noor and Jennifer Nicolay thought that interacting with 
others helps to develop students’ spiritual and social skills for the bet-
terment of life and the environment. Both agreed that extracurricular ac-
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tivities bring change by stimulating, provoking and engaging students to 
become qualitatively active in promoting ethics and sustainability in 
business.  
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LAB 3 DISCUSSIONS AND RECOMMENDATIONS 

Transdisciplinary Ethics Curricula 

Panel: Ani Casimir, Director of Strategic Partnerships and Pub-
lications, University of Nigeria (UNN) 

Juny Montoya, Director, Centro de Ética Aplicada, Uni-
versidad de Los Andes, Columbia 

Thomas Kesselring, Professor, Institute für Philosophie, 
Universität Bern, Switzerland 

Moderator: François Dermange, Professor, University 
of Geneva (UNIGE), Switzerland.  

 “Out-of-the-Box thinking” has become an essential part of Prof. 
François Dermange’s experience on teaching ethics in higher education. 
The ethicist and theologian shared his experience on teaching an intro-
ductory course on philosophical Ethics, using massive online open 
course (MOOC) technology. The MOOC was put online during 4 
months in 2015. The statistics related to the registered activities show: a) 
149’709 lectures viewed; b) 15’979 submissions; c) 744 posts on the fo-
rum; and d) 4’647 registered users; 5) Geographical coverage over 134 
countries, of which 25% developing countries. The MOOC was part of a 
university class and was opened to all students of the University Geneva 
(UNIGE), especially to the master level.  It includes further readings in 
addition to the course material of the MOOC, forum discussions, and 
case studies discussion. 5 times 2 hours. Results show that 200 students 
of the Swill University passed the exam and got 3 to 6 ECTS. Other stu-
dents are from PIASS (Butare – Rwanda), Université Libre des Pays des 
Grands Lacs (Goma, Bukawu, RDC). 
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Participants addressed the issue of: 
• understanding the problem of refugee youth; 
• scholarship opportunities by traditional means are considered as 

very limited and costly; 
• humanitarian related programmes typically focus 

on children as beneficiaries;  
• the demand for higher education globally concerns 100 million 

persons globally; and 
• rethinking how to provide higher education for displaced popula-

tions. 

Challenges identified are: 

• Access and quality of programs 
• Competing humanitarian needs, refugee mobility and protection 
• Limitations of online learning and technology 
• Language and cultural differences 
• Financial cost, opportunities and partnerships 
• Possibilities of mobile technology - open educational resources 

and MOOCs 
• Credentialing systems 
• Peer tutoring and mentoring 
• Policy shifts  

Key findings are: 

• Physical, linguistic and intellectual access to MOOCs is difficult;  
• Learner-support is essential;  
• Session-based MOOCs are more challenging than On Demand 

MOOCs;   
• Connected learning boosts success rates;  
• Tutoring support boosts success rates, particularly for camp-

based female learners;  
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• Connectivity remains a major access barrier for video-heavy 
MOOCs.  

Philosophical roots of ethics teaching are following Thomas Kessel-
ring (Switzerland) divided in 4 topics:  

1. Norms and Rights: There is a grounding relation between ethics 
and human rights. Basic human rights are mainly negative norms: 
e. g. “you shall not kill or torture”. Ethical norms go well beyond 
that and involve positive rights, which are more difficult to struc-
ture as obligations. 

2. Virtues and Vices: unlike norms, virtues and vices relate to atti-
tudes. A virtue is an attitude viewed as being favourable for society 
whereas a vice is viewed as being detrimental to cohabitation. 
They are acquired by trainings and habits. The problem with vir-
tues, as a basis for ethics, is that they can easily turn into vices due 
to deficiency or exaggeration, e.g., the virtue of courage is flanked 
by the vices of cowardice on the one hand and foolhardiness on the 
other. 

3. Emotions and Empathy: According to Adam Smith a human being 
is ‘able to empathize with somebody else’—that is to put oneself in 
another person’s place. When interacting with somebody, we em-
pathize, observe the other and finally intuitively assess their feel-
ings and behaviour.  

4. Respect and Autonomy:  Immanuel Kant reflected on mutual re-
spect as a basis of an ethical relationship between human beings. 
Kant defined Respect as the concern for (a) other’s basic rights in a 
duty based ethics, (b) in the universality of the form of the law, (c) 
related to the principle of autonomy and the basis of self-respect. 
The opposite of respect is discrimination, e.g. despising or exploit-
ing another human being. Genuine respect presupposes autonomy, 
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and genuine autonomy presupposes respect. In other words, a fully 
autonomous person respects the other and searches to empower 
others in such a way that there is strong motivation for personal (or 
collective) autonomy.  

As conclusion ethics is a way to lead a good life and as a reflection on 
morality. The basis of a course on ethics should be to teach students a 
good way of conviviality. This is a concern that every human society is 
familiar with. He raised the question of whether ethics is a knowledge, 
which is supposedly exact, or more of an attitude, subject to exaggera-
tion. 

Ani Casimir (Nigeria), challenged the idea of looking for the basis of 
values and ethics in philosophy and was in favour of a more practical 
and contemporary approach. He mentioned Freedom and Mutual Re-
spect as the basic values that have a strong resonance across all the dif-
ferent cultures, but there should be a balance between different cultural 
contexts. Incorporating ethics in higher education is a holistic priority: it 
concerns all the aspects of the life. A proper teaching of ethics in univer-
sities leads to the reduction of social issues such as insecurity, mistrust, 
lack of human feeling and maladjustment in public and private spheres. 

In the common paper presented with his colleague Okafor (Nigeria) en-
titled “Courage to do right: Impact of ethics in higher education in Ni-
geria”, he stated: 

“It is not a bolt from the blue to mention or authenticate 
the fact that the problem of value crisis in our nation today 
seems to be inherent in the system of education itself. 
Notwithstanding the call to make it right by various insti-
tutions, policies, religious groups and others, continuous 
deterioration of values has been the order of the day and 
no meaningful or rather transformative action has been se-
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riously put forward to incorporate or restore values in our 
higher education.  Higher education is left with its inces-
sant pattern of getting students to acquire skills and be-
come employable which finally leads to a rat race result 
that ends with a bastardized system and leaders with no 
value and conscience. At this juncture, there is an urgent 
need to incorporate ethics in higher education in our insti-
tutions which will finally permeate in all aspects of life of 
the people. This aspect of education will also have a huge 
leadership role to play which will definitely lead to ethi-
cally informing social issues like insecurity, mistrust, lack 
of human feeling, maladjustment in public and private life 
and many more. This paper therefore tries to theorize eth-
ics in higher education as a sine qua for responsible lead-
ership in Nigeria and will try to answer how and why eth-
ics is a way forward for most unbecoming challenges in 
our nation today.” 

Juny Montoya (Columbia) shared the experience of her institution, the 
University of the Andes, one of the few Latin-American higher-
education establishments to be private and non-religious.  

“Students at that university do not follow specific courses 
on ethics but each curriculum must include a part on that 
subject. The Centre of Applied Ethics is responsible for 
providing assistance and ideas to each faculty so that they 
can respect this requirement. But the question of where to 
find the common values that should be taught to students 
is a recurring one, especially as their basis for reflection is 
not limited only to religion. Most of the faculties decided 
to base their ethics teaching on case studies, on the for-
mation of the students’ ethical judgement and on giving 
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the latter ones tools to evaluate their own actions. Students 
are encouraged to give their feedback on the courses. 
There are two challenges in the drafting of those ethical 
courses: 1) the evaluation of the students are sometimes 
based more on perception than content and 2) the need to 
relate teaching with practice to attain solid results in 
building values in a person.” 

Case on the ‘University of Andes’: the mission is “to impart an ethical 
and critical education to reinforce in all students an awareness of their 
social and citizenship responsibilities, as well as a firm commitment to 
society”. 

In the past: Courses about professional ethics and general ethical behav-
iour modelled by faculty members were not enough to accomplish this 
goal. 

Implementation of Task Force for Ethics Education: Center for Applied 
Ethics (CEA) in 2012.  

Since 2014 the interdisciplinary academic unit are focusing on promot-
ing ethical reflection across the university 

Action lines: 

• Curriculum 
• Research 
• Institutional Culture 
• Social Responsibility 
• Courses “ε” 
• Introducing ethics across the curriculum: 
• Disciplinary courses including a significant component of ethical 

education: 



 Section One: Responsibility of the Higher Education Sector    41 

• Including at least one ethical learning objective-ELO 
• Teaching and learning activities aligned with the ELO 
• Assessment of ELO within the course assessment system 
• Support from the CAE to do all of the above 

Ethical learning goals: 

• To identify ethical issues in specific situations and to analyse 
them from an ethical perspective 

• Argumentation and ethical judgment 
• To understand major ethical traditions, academic discussions and 

perspectives, and their consequences for actions 
• To inform own actions with social considerations and the princi-

ple of respect for others 
• To evaluate and criticize the reasons underlying our actions from 

an ethical perspective. To formulate judgments about the social 
contexts where actions take place. 

• To identify attitudes, interests and values underlying individual 
and social behaviour. 

Courses and emergent ethical learning outcomes: 

• Teaching and Learning Activities 
• Case analysis 
• Class discussion, Debates 
• Readings (conceptualization) 
• Team work and Personal reflection 
• Invited Speakers with Field-work experiences 
• Student presentations and Workshops 
• Assessment 
• Challenges 
• Reaching a wider audience vs. volunteering 
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• Evaluation and Assessment beyond perceptions: Impact evalua-
tion? 

LAB 3 - DISCUSSIONS  
A single transdisciplinary course may be more preferable than different 
classes on ethics, as students might disagree on which one is the best, 
according to their personalities. A common goal for any transdiscipli-
nary course on ethics should be to try and increase the self-awareness of 
the students and to build on that awareness to modify their behaviour.  
Thomas Kesselring (Bern) asked if we should try to enhance the ethical 
knowledge or the ethical attitudes amongst students and François 
Dermange (Geneva) explained that attitudes were difficult to assess and 
therefore universities should focus on building ethical skills. He raised 
the question of whether universities should strive to create good citizens, 
with the difficulty of reaching a consensus on what “good” means, or 
simply to give them cognitive skills. There was a disagreement amongst 
the participants on this point. A challenge was identified with regard to 
the mission of the university: Should it focus on giving students cogni-
tive skills or on building their personalities? Also, it is still unclear if 
there is a possibility to reach an agreement on the meaning of ethics in 
pluralistic and multicultural societies. And finally, new ways of teaching 
ethics in higher education institutions were encouraged, e.g. by means of 
story-telling and community service.  

In this Laboratory about transdisciplinary courses, we experienced our-
selves the diversity of points of view and approaches in higher educa-
tion” recognized Patrice Brodeur (Canada). Indeed, developing trans-
disciplinary endeavors may probably help transdisciplinary curricula 
building. And, in fact, during this first meeting participants expressed a 
real need for working on common understanding, definitions and con-
sensus. Both transdisciplinary and mono disciplinary approaches should 
be developed.   
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LAB 3 – RECOMMENDATIONS 
As a concluding remark, François Dermange pointed out the need for 
all the parties involved in the task of designing transdisciplinary curricu-
la, in order to have a common understanding of the meaning of ethics. 
There was a consensus on the following points: 

• To identify two core ethical values (freedom and mutual 
respect) and the acknowledgment of the importance of the cultur-
al context; 

• To offer both transdisciplinary but also per-faculty courses on 
ethics in universities; 

• To assess the difficulty of evaluating ethical attitudes as opposed 
to cognitive skills about ethics. 
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LAB 4 DISCUSSIONS AND RECOMMENDATIONS 

Teaching Business Ethics 

Panel: Joan Dubinsky, Lecturer and Academic Consultant, 
Former Director of United Nations Ethics Office, USA;  

Bruno Frischherz and Martin Brasser, Professors, 
Lucerne School of Business, Switzerland;  

Nguyen Hoang Anh, Associate Professor of CSR,  
Foreign Trade University, Hanoi, Vietnam 

Moderator: Arnold Smit, Head Social Impact, University 
of Stellenbosch, South Africa 

 

 

Joan Dubinsky (USA) refers first to the engagement level of ethical 
topics amongst undergraduate students, in the Mendoza College of 
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Business of the University of Notre Dame3. Second, another study is 
presented, related to the UN System Staff College, Bocconi University, 
Milano, Italy, curriculum: MA in Management in International Organi-
zation4. This later refers to the ethical standards of the international civil 
service. Creating an ethical organizational culture, ethical decision-
making, ethical risk management and ethical leadership are important. 
Teaching business ethics to students parallels the experience of teaching 
organizational ethics in the workplace.  

Main topics discussed in the Mendoza study: 

• Conflicts of interest and red flags of corruption. Hiring the chil-
dren of senior government officials, by financial institutions in 
China (“Princelings”) 

• Supply chain and financial stability. Off shoring manufacturing 
process from Detroit, Michigan to Entebbe, Uganda 

• Conflict minerals, terrorism financing, and CSR. Mining coltan 
in Goma, Democratic Republic of Congo 

Key assumptions: 

• All cases have a global impact 
• All case are true ethical dilemmas, emotionally compelling, rich, 

not subject to moralistic/simplistic resolution 
• Each case accompanied by extensive documentation 
• Student authors lead interactive discussions about their cases 

with Business School faculty 
• Curricula structure related to the second study of the UN System:  
• Blended curriculum 

                                                           

3 See p. 23. 
4 Done by UN System Staff College, in collaboration with Bocconi University, 
Milano, Italy 
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• Organizational ethics only taught virtually 
• One semester compressed into 6 weeks 
• 23 diverse students from UN or UN system agencies, non-profits, 

and national civil service 

Major topics:  

• Ethical underpinnings of international civil service 
• Creation of an ethical organizational culture 
• Ethical decision-making and ethical risk management 
• Ethical leadership 

How to assess and measure progress in workplace and marketplace? 

• By being global in reach 
• By incremental application 
• Reflecting global best practices 
• Based on ethical business conduct– across national boundaries 
• Descriptive, rather than prescriptive 

Bruno Frischherz and Martin Brasser (Lucerne) have conducted a 
course on Online Case Studies for Business Ethics. Based on the case of 
Alternative Bank Switzerland (ABS), students participate to in class 
where they can analyse the situation of a company from an ethical per-
spective, weigh up values and interests of different stakeholders of 
Swiss SME5, apply theoretical concepts of business ethics and the prob-
lem solving schema on a real ethical question. The responsibilities of an 
ecologically and socially sustainable bank have different aspects: the re-
quirements of the employees, those of the clients and the type of selec-
tion criteria for investments. 

                                                           

5 Small and Medium Enterprises 
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The case study is structured around a video clips and the overview on 
ISO 26000 core subjects, e-learning scenarios, practical experiences and 
evaluation session. While preparing for the interview, students appreci-
ate the autonomous work and being in direct contact to interview part-
ners. During the learning session, they appreciate positive examples tak-
en from the Swiss context. Students prefer to work with the case study 
within the classroom, rather than in self-study. 

Nguyen Hoang Anh (Vietnam) focused on organizational and ethical 
culture as lived at FTU, a top university in Vietnam, and explained 
the impact of Soviet socialist educational model on the traditional be-
liefs of Vietnamese students: 

“The Confucian and Buddhist influences on the Vietnam-
ese society highly regard education, especially higher ed-
ucation, as an indicator for Success to both the family’s 
small circles and beyond. However, in spite of the millen-
nial tradition of living ethical values based on the worship 
of Ancestors and the mandarinal hierarchy system, aca-
demic works on concepts such as culture and ethics in ed-
ucation are still not accepted by international standards as 
highly academic, hence there has been no policy in sup-
porting further research in this field.  

The ethical culture in an organization is considered as part 
of the organizational culture. If the organizational culture 
means “how we do things around here,” the ethical culture 
means “how do we do things around here, applying ethics 
and ethical behaviour within the organization.”  

In 2015, a questionnaire based on Denision model has been used  
to survey 135 teachers/staff and 427 students on the university’s organi-
zational culture. Based on the findings, FTU’s culture is evaluated as 
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medium/weak, including indicators on group orientation, capacity de-
velopment and core values. 

FTU (Foreign Trade University) is one of the highest ranked public uni-
versities in Vietnam. However before DOI MOI, FTU’s performance 
has been negatively affected by the Soviet organizational model and so-
cialist way of management 

LAB 4 - DISCUSSIONS  
After drawing a comparison between the business and the academic 
worlds, it was agreed that teaching business ethics is more effective 
when based on case studies. Business ethics didactics implies reflections 
on utility and long-term value of teaching business ethics including the 
cultural dimension in didactics and the organization’s ethics culture. 
Collaborations between people from the industry and academia help to 
formulate a set of standards in business ethics. Understanding im-
portance and limits of accreditation systems is relevant both for Vietnam 
and Nigeria. In some countries governments do not propose accredita-
tion processes, or the accreditation mechanisms are not applied in a fair 
way.  

• Accreditation should be offered by governments to all institutions 
(including public and private ones). 

• Accreditation processes should be transparent, evidence-based 
and fair. 

• Accreditation should promote quality education; 
• Accreditation processes should be regularly reviewed in the light 

of quality, fairness, transparency and peer-learning. 
• Accreditation should involve students. 
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LAB 4 - RECOMMENDATIONS 
The impact of the global financial crisis and uncertain world economy is 
part of recent history. Consequently, the way business ethics is taught 
has experienced a paradigm shift. Ethical dimensions of international 
civil service, in the United Nations context, can bring teaching material 
and cross discipline dialogue should be further developed and integrated 
into business models. Ecological integrative model should be integrated 
into the teaching business ethics.  

As a conclusion to the panel Teaching Business Ethics, following 
future perspectives have been identified:  

A strong pragmatic shift in ethics: there should be less theory, and more 
applied ethics practice, and be based on real case studies. The cultural 
dimension is important in designing an ethics curriculum, and codes of 
ethics must be adapted to each sector. Scandals are useful to create 
awareness on the impact of non-ethical behaviour, but good practices 
can lead by example. Leaders should have a good vision of what they 
want to achieve for the organisation, and translate this vision into a cor-
porate culture which transcends in the behaviour of all stakeholders, 
staff, management included.  

The long-term value of teaching business ethics implies identifying the 
practical problems of businesses. Academia needs to improve the de-
signing of the learning concept, to be closer to the reality of life, by 
helping students to address positively the antinomy between ethical val-
ues and technical performance. 
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LAB 5 DISCUSSIONS AND RECOMMENDATIONS 

Research Ethics, Plagiarism and Ghostwriting 

Buhle Mbambo-Thata, Executive Director UNISA Library, South 
Africa;  

Elizabeth Nduku, Director, Center for Social Justice 
and Ethics (CSJE), Kenya;  

Claudia Mariéle Wulf, Institute for Economic Strategies, 
Russia 

Moderator: Yolanda Lira, Regional Director, National Police 
Commission, The Philippines;  

Research ethics could be introduced as involving: 

“the application of fundamental ethical principles to a va-
riety of topics involving research, including the design 
and implementation of research involving human and an-
imal experimentation, various aspects of academic scan-
dal, including scientific misconduct (such as fraud, fabri-
cation of data and plagiarism), whistleblowing; regulation 
of research.” 

Yolanda Lira (The Philippines) shared about how plagiarism and ghost-
writing are two critical issues in universities and institutions of higher 
education on a worldwide scale. Despite standard policies, guidelines 
and sanctions aiming at preventing cheating, plagiarism still cannot be 
countered. Raising awareness for academic honesty, integrity and build-
ing a culture of ethical research can successfully be done among faculty 
and students by discussing case studies and best practices in curricular 
teachings. In the practice, it is important to offer incentives aiming at 
awarding authentic researches, or by promotion of “demonstrated moral 
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integrity”. Plagiarism and ghost writing are different: both conceal the 
true author’s name, but if plagiarism is the “act of using another per-
son’s words or ideas without giving credit to that person.”, ghostwriting 
is when another person is receiving sole credit as the author. But a 
ghostwriter knowingly writes the text to portray someone else’s speech 
or writing. Plagiarism has become quite common because of its conven-
ience and because of the internet and is a very common conduct in 
school. Ethically speaking, plagiarism is violation of copyright laws and 
is an act of academic dishonesty. After sharing some practices for pla-
giarism prevention and detection in the Philippines, Dr Lira encouraged 
the discussion on ethical challenges in the academic world and on relat-
ed ethical challenges.  

Buhle Mbambo-Thata focuses on ethical issues in the Open Access envi-
ronment, and addressed the issues of research ethics as part of the open 
access emerging ethical dilemmas in the e-environment. If ethics is de-
fined as norms for conduct that distinguish between acceptable and un-
acceptable behavior, moral rules for distinguishing between right and 
wrong, then ethical challenges that stems from the use of open access 
must be put in context that using information in the context of “open ac-
cess” entails the consent of the author or copyright holder. Citing Suber 
(2007): 

 “Open-access is digital, online free of charge and free of 
most copyright and licensing restriction. What makes this 
possible, is the internet and the consent of the author or 
copyright-holder”, she added “Applying the moral argu-
ment that open access is gratis to the user, based on free 
flow of information, then using the information which is 
free on the internet, does not infringe any rights since the 
author has consented to give away his right as copyright 
holder. Therefore, plagiarism cannot be applied in this 
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case, if the use acknowledges the source from where he 
gets his information. Students or researchers who use free 
open access cannot be blamed for using free information, 
but can be penalised for “not quoting” the right refer-
ence.“ 

Main research ethics issue related to Open Access journals is the prohib-
itive articles processing charges (APCs or "publishing fees") imposed by 
established publishers on authors which prevent scholars in global South 
from publishing their research in Open Access journals. Research fund-
ing (public or private) should not only cover the research work but also 
the full costs of the publishing process, including peer-reviews, ensuring 
high quality academic publications which would be made available for 
free. Research funders should invest their money in open repositories 
and the sustainability of Open Access journals. Other factors, like the 
academic career pressure pushing researches to “publish or perish”, re-
sulting in “self-plagiarism” through multiple publishing of the same arti-
cle.  

Among emerging ethical dilemmas from the best practices in publication 
and research, issues on prohibitive page fees, ‘pre-editor’ press and the-
sis publication, language dominance, impact on institutions, reputational 
risk. Possible solutions are: 

to have a shared understanding of promoting ethical knowledge produc-
tion, training in ethical conduct for emerging researchers set ethical 
standards for open access research and publications network of open ac-
cess repositories for the research community to promote Globethics.net 
as the largest worldwide Open Access library and publisher. 
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LAB 5 - RECOMMENDATIONS 
Setting expectations and operationally define cheating/plagiarism in his 
classroom;  

Adopting a clear desk policy; 

Giving reading assignments with no written component; 

Invests in student development and well-being and excellence in aca-
demic performance. 

In his view, we should eliminate some important opportunities for cheat-
ing and plagiarism, discourage and in some cases punish forms of cheat-
ing that represent high reputational risks. Convincing students that to 
study is the most convenient way of passing can be done by underlining 
the importance of an ethics of esteem of others and reputation. 
Mechanisms of symbolic and economic rewards should be put in place 
to reinforce academic honesty and integrity.  
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LAB 6 DISCUSSIONS AND RECOMMENDATIONS 

Publication Ethics  

Panel: Mary Gloria Nduku, Professor and Dean, Faculty 
of Management and Social Sciences, Godfrey Okoye 
University, Nigeria  

Heidi Hadsell, President and Professor of Ethics 
at Hartford Seminary, USA  

Ignace Haaz, Programme Executive Online Ethics 
Library, Publications Manager and Series Editor, 
Globethics.net, Switzerland 

Moderator: Christoph Stückelberger, Globethics Publications Series 
Editor and Professor 
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Ignace Haaz (Switzerland) spoke on the benefits and burdens of editing 
in the non-ideal contexts presents a political normative perspective on 
the economic sector of publishing on the global level:  

John Rawls defines ideal and non-ideal situations in rela-
tion to his theory of justice in Justice as Fairness6. The 
ideal theory could be applied on publishing as the proposi-
tion that we ought to publishing ‘behind the veil of igno-
rance’ of cultural, economic and gender based differences 
on the global level. Is it a workable guiding high principle 
of political ethics on the global scale in the area  
of research?  

As a guiding principle, publishing behind the veil of igno-
rance of cultural and religious preferences means that 
there is an ex ante ideal of a contractual model of justice 
in the field of higher education. It is a workable principle 
as a broad research ethical principle but has some limita-
tions. Such a principle needs as precondition favorable 
circumstances of ‘historical, economic and social condi-
tions, such as economic means, education, or a relatively 
democratic regime7’ 

In reality, many universities of the global south, many authors in  
Africa and Asia, many editors and readers are living in a non-ideal con-
texts conditioned by limited means in their institution. Rawls who was 
aware of this problem of the condition of justice, has proposed a second 
model which is not of radical non-compliance with responsibilities and 
ethical requirements, but of ‘partial compliance’ in a proportionate way. 
Partially compliant contexts open to cultural, economic, religious and 

                                                           

6 John Rawls (1985): Justice as Fairness, Harvard: HUP, 47. 
7 Rawls, JF, ibid. 
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gender based inequalities, not by tolerating them, but by address these 
inequalities locally in an consequent and proportionate way. Publishing 
in the global south is opening oneself to the authentic depth of a learning 
process: where the first step is to follow the wisdom of the learned igno-
rance (epoche), second to promote the veil of ignorance as an empathy 
with the situation of authors in the global south and a will to address 
proportionally the issues of justice such as: plagiarism, self-plagiarism, 
ghostwriting, multiple languages remixing and recycling, citation of 
non-existent sources, or identifying proper quotations, that would rely 
too closely on the text’s original wording.  

Heidi Hadsell (USA) shared her opinion on ‘best practices’ by publish-
ing house who has the tendency to select contributions from the main 
stream traditions over perspectives that could be seen as minor ones. 
To some extent it curbs the freedom of research that needs a broad optic 
on the possibilities. Opinions in book market should not be seen as ulti-
mate quality reference. Books with ‘hot theme’ could have a chance to 
be published but intellectual quality is more difficult to access. Authors 
are reduced by publishers to a follower or imitator of someone. Some 
authors are driven to live a double life: publishing familiar topics in tra-
ditional channels to gain social attention, career opportunities and they 
choose to go-masked publishing elsewhere.  

Nina Mariani Noor (Indonesia) developed the issue of ghostwriting of 
graduate students. There is a wide phenomenon in Indonesia that gradu-
ate students have to include supervisors’ name in authorship in publica-
tions even though the supervisor did not contribute in any form to the 
work. This puts many students in an ethical dilemma among many that 
is within publication in terms of content, plagiarism, acknowledgment 
especially on authorship. A sensible authorship involves dimensions of 
responsibility, sequence, contributors, gift authors, honorary authors, 
prestige authors, ghost authors. In the power relation between student 
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and teacher, student is more likely to be taken advantage of or being the 
inferior party, worst case being that the name of student who writes the 
paper fails to show, instead the name of supervisor shows in order to 
win more chances to get the paper published. 

For Mary Gloria Nduku (Nigeria), publishing involved the social dimen-
sion which is associated with status, prestige, profit, and control, also the 
ethical dimension which concerns veracity, transparency, and equity. 
She shared her experience in best practices as well as challenges in the 
publishing line, as follows: 

“Best practices in publishing recommend students who are 
involved with research and publications to be careful 
when reviewing previous work and citations, to 
acknowledge sources, to include authors with merit, to be 
aware of possible conflicts of interest, to obtain ethical 
approval in the case of research on human and animal sub-
ject and issues on plagiarism, on falsifying data and inac-
curate results, and causing deception by wrong representa-
tion. Aspiring authors and publishers are expected to 
make real contribution to the conception, design, acquisi-
tion, analysis and interpretation of data, to draft and revise 
essential content and get a final approval of the version 
before publishing. Also, managing ethical issues in publi-
cations requires abiding to institutional policies, copyright 
laws and code of publication ethics. Challenges in the 
publishing line are commonly found transgressions in 
publication ethics which include careless review of previ-
ous work and citations; publishing the same article more 
than once without acknowledgment; unmerited author-
ship; conflict of interest; failing to obtain ethical approval 
for human and animal subjects research; plagiarism, fabri-
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cation and falsification, fragmentation of results, and 
acknowledgement aimed at deception.” 

International Committee of Medical Journal Editors (ICMJE) Guide-
lines bases authorship credit on three points: 1) Contribution to concep-
tion, design, acquisition, analysis and interpretation of data; Note that 
acquiring funding, collecting data, or providing general supervision of a 
research team or project does not justify authorship; 2) Drafting and re-
vising essential intellectual content; and 3) Final approval of published 
version. 

Conclusion: Today’s major publication ethical challenge largely results 
from global inequity. Open access to publications could be a solution, 
although it faces big challenges as copyright constraints and dubious 
publishers. Management of the ethical issues in publication could be im-
proved through the development and enforcement of policies from both 
individual and institution, applying code of publication ethics like copy-
right laws and ethical review.  

LAB 6 DISCUSSIONS 
• Talking of justice in publishing, what other challenges are we facing 

today? 

1) Research time: Getting a paper published is time-consuming and 
new research could be generated or updated results carried out in-
between the waiting process. The risk here is that when the paper is 
finally available; it is possible it is no longer relevant or is devalued. 
2) Restrictive publishing conditions: in addition to draconian con-
tractual terms, it is the author who pays the publisher not the other 
way around. 
 3) Ecology of knowledge sharing is another example of injustice. 
Open access or online publishing would be a good solution to the 
challenges above. 
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• Some mainstream publishers restrict the writer’s development and 
even the writers freedom of expression. How can we help the non-
mainstreamers to be more visible in the traditional channels? 

Online publishing is a widely adopted outlet for many researchers 
today. While we would suggest that experimental ideas and studies 
be encouraged and discussed in a conference format, such as the 
Global Ethics Forum, the existence of non-mainstream journals and 
books serve as good sources of an open and collaborative ecology of 
publication. Allowing pseudonym authorship might be a good way 
to keep an additional freedom on some sensitive issues. 

• When it comes to student-teacher relations in publishing, what are 
the impact factors? 

Power relations lie in 3 levels: (1) economic costs (teacher provides 
fund, pays for costs), (2) consensus (teacher is authoritative and pre-
dominant in negotiation), student-teacher relations (teacher plays big 
role determining student’s career); and (3) code of ethics, which are 
discussed to determine the teacher-student relations in publication. 

• It is commonplace that names are cited in a Journal as author of a 
paper which they never wrote. People call it ‘put my name’ syn-
drome. If a paper is simply rephrasing an already existing 
idea/research method/outcome, is that considered as plagiarism? 

Intellectual honesty in some countries is weak, and a lot of effort 
needs be put into education to raise awareness of the issue. The 
proposition of research ethics trainings, exams and certification may 
encourage a better awareness of the reputational risk of cheating. It is 
possible to understand, even forgive misconduct but it is not possible 
to forget a reputational damage: individuals or institutions publishing 
on the margin of legality are exposed to a dangerous game. 
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LAB 6 RECOMMENDATIONS 
Though several topics regarding ethnical problem in publication have 
been raised, the following three main recommendations have been 
made:  

1. The main challenge regarding authorship is to raise awareness for in-
tellectual honesty, to institutionalize research ethics training exam 
and/or certification for those who do research, and to set up warning 
mechanisms of authors, publishers, universities violating authorship. 
2. On freedom of opinion pseudonym in authorship should be permitted 
in order to enable writers to freely express unpopular opinions or 
knowledge that is politically sensitive.  3. Publishing has to do with me-
dia ethics not only with research ethics. It is possible to gain a rapid out-
reach by not following the rules. Career factor, university ranking, repu-
tation development, associations and professional network, cultural and 
religious development and professional ethics standards can prevent 
against the temptation of quick mediatisation by controversial means.  

Additional observations and notes regarding the outcomes of the work-
shop: (see notes #4 of UNISA Report) to be included in our Summary of 
outcomes, Part IV, of this report. 
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LABS 1 TO 6 CONCLUSIONS 
Among the questions raised, an occurring topic of discussing was how 
motivated are teachers to adopt best practices and adapt to changes, to 
adjust their teaching skills and deliver creative courses meant to inspire 
students. Similarly, how much encouragement and support do students 
receive to develop their personal qualities and competencies, to express 
their natural talents and get involved in sectors where they can excel?   

The procrustean approach is persistent in higher education systems. 
The little chances for authentic creativity and research is limited, as well 
as fair economic and cultural context for developing research that affects 
students in many countries resulting in the formation of unhappy profes-
sionals with little motivation. Teachers are also affected by a complexity 
of aspects that prevent them from delivering inspiring courses, including 
the levels of access to knowledge and information sources, outdated 
school curricula that needs to be updated and adapted to changing needs, 
insufficient standardized educational systems and financial constraints 
affecting both the students and teachers.  

 



 



 

SECTION TWO 
Governance Good Practices:  

The Value of Values across Sectors 
 



 



 

DAY TWO 
Programme Overview 

Day 2 started with a meditation under the guidance of Paulachan Kopa-
chilly, followed by the video message from Kamel Ayadi, Minister in 
charge of Governance and anti-Corruption of the Government 
of Tunisia, saying 8: 

“Throughout history, the interaction between ethics and 
science has always been very strong. We have always 
called on ethics so that the progress of science does not 
come at the expense of deontology. The issue of ethics al-
so arises in attitudes and behaviour of students and pupils 
(fraud examinations, academic fraud, funding of educa-
tional programmes, governance and perverse effects of 
the private school system).” 

Presentation of Initiatives 

Initiatives of the procedure on Governance (MENA), which 
reinforce exchanges to deploy reforms of system of governance of pub-
lic systems  

Network for the Fight against Corruption: members are the ministers 
and civil society organizations working in this field. 

The plenary session include speeches by Panel Speakers on creating the 
foundations (Panel One), living the values (Panel Two), and institution-

                                                           

8 The original quotation was cited in French, but has been translated to English 
for consistency. 
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alizing values (Panel Three). Good governance practices were shared 
and discussed among participants during the Labs discussions.  

 

(From left to right: Prince Nnagozie, Olivier Guillet, Gard Titlestad, Florencia 

Luna and Ani Casimir - Picture S. Fillos / Globethics.net) 

Programme Overview of Workshops 7 to 12: 

Leadership’s Vision and Corporate Culture, by Divya Singh, Vice-
Principal of Advisory and Assurance Services, Unisa, South Africa; 

Formulation of Mission Statements, by Heidi Hadsell,  
President and Professor of Ethics at Hartford Seminary, Member 
Globethics.net Board, USA; 

Integrating Codes of Ethics in Strategies, by Luke Okechukwu Anike, 
Vice Chancellor, Enugu State University of Science and Technology 
(ESUT), Nigeria;  
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Feeling Values in Leading People, by Thomas Kesselring, Professor, 
Institut für Philosophie, Universität Bern, Switzerland;  

Reflecting and Dialogues on Values by Paulachan 
Kochappilly, Professor, Dharmaram College, India ;  

Spiritual Practices, by Siti Syamsiyatun, Director, Indonesian Consorti-
um for Religious Studies (ICRS), Indonesia 

 

PANEL 1: CREATING THE FOUNDATIONS 
Modes of Corporate Culture 

Divya Singh (South Africa) started the session: Creating the Founda-
tions for Governance with her speech: Leadership’s Vision and 
Corporate Culture.  

After explaining the relationship between vision, mission and corporate 
culture and the values that go with them, 
she moved to the question: “Where does 
your organization’s corporate culture 
stand?” Citing Deon Rossouw and Leon 
van Vuuren, Business Ethics (2010), she 
explained that there are many ways to 
define the culture of an organisation. The ‘Immoral Mode’ is follows the 
mentality of unethical conduct is good business; the business of business 
is business, and not ethics; the ‘Reactive Mode’ is a token gesture of eth-
ical intent is shown (e.g. a code of ethics) but unethical behaviour is ig-
nored and remains unpunished; the ‘Compliance Mode’ is how leaders 
committed to manage and monitor ethics performance with a rule-based 
approach to ethics and disciplining unethical behaviour; the ‘Integrity 
Mode’ is the internalization of ethical values and standards with a value-
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based approach to ethics, encouraging and rewarding ethical behaviour; 
the ‘Totally Aligned Organisation Mode’ is the seamless integration of 
ethics in corporate purpose, strategy and operations based on a non-
negotiable morally responsible interaction with stakeholders.  

Based on the Leader’s vision that shapes the corporate culture, stake-
holders of the organisation live and abide by the values set in the mis-
sion statement which they have contributed to formulate through the 
code of conduct of the organisation.  

Formulation of Mission Statements 

Heidi Hadsell (USA), reminded the participants of the definition of the 
‘mission statement’ as a simple piece of governance. It is a public state-
ment about who we are, what we do, who we serve and why.  

This state is essential to achieve two simple goals: (1)Internal clarity in-
side the organisation, and (2) external clarity. 

“It means how the institution makes decisions and thinks 
together about its goals. Universities think so too, which 
is an important part of accreditations.”   

She explained that competence needs to be public—on the website the 
organization, for example. For organisations in the US, the mission 
statement should be revisited every 4-5 years.  

Integrating Codes of Ethics in Strategies  

Luke Okechukwu Anike (Nigeria) conducted a presentation on Experi-
ences, Lessons, and Challenges on Ethics in the Governance of The 
University. He stated that:  

“There is a growing awareness in African Universities to 
introduce and implement ethics in higher education as a 
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University wide project of standardizing University edu-
cation with increasing qualitative process and outputs. 
This phenomenon is good for both National state owned 
Universities and private Universities. It involves a para-
digm shift in all aspects of University education for all 
stakeholders in the sector” 

In the case of Enugu State University of Science and Technology 
(ESUT), Nigeria concerns the rapid growth of the university that leads 
to consequences such as pressure on facilities, on human capital and de-
velopment of unethical practices and behaviors among staff and stu-
dents. The management of the University is exposed to cheating, cult-
ism, kidnapping and robbery, prostitution, sexual harassment, plagia-
risms, manipulation of exam scores, etc. Possible measures available to 
counter balance such challenging situation are:  

• to improve the code of conduct for the university  

• organization of conferences on marking technique for large clas-
ses 

• to use computer-based testing methods,  

• to introduce transformative teaching and learning methods to 
boost students interests and confidence, 

• to build capacity and to develop strategic partnership with global 
platforms such as Globethics.net. 
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PANEL 2: LIVING THE VALUES 
Feeling Values in Leading People 

Thomas Kesselring (Switzerland) underlined that not every value is an 
ethical value. Taste and art have to do with values without necessarily 
having an ethical dimension. The term of ‘power’ is as well related to a 
large semantic field. Power could be associated with political power but 
the definition of this word is ambiguous when it comes to different lan-
guages. When translated into English, both the French word ‘pouvoir’ 
and Spanish word ‘poder’ means ‘to be able’. Power could be the art of 
convincing each other, as define by Thomas Hobbes (1651): “[t]he Pow-
er of a Man (...) is his present means, to obtain some future apparent 
good”. Further constituents of power include all kinds of capabilities, 
e.g. learning as “empowerment“. Power has to do with mastering the so-
ciety of information, access to infrastructure and opportunities. Illegiti-
mate and unjust use of power is commonplace, it is the domination of 
others, not based on clear or fair rules. 

Max Weber (1922) wrote: 

“Power is any opportunity to impose the own will within a social re-
lationship, if necessary against reluctance, no matter in what this 
chance consists. A person exercising power (influence) has responsi-
bility: for the welfare of the people (group, clientele) addressed by 
the exercise of power, and for society as a whole. As such, the ethi-
cal criteria for defining fair (just) use of power, such as: legitimacy, 
human rights, fairness [justice], peacefulness, wellbeing of the mem-
bers of society, as well as Abuse of power (arbitrariness, corruption, 
tyranny), need to be defined.”  

In other words, the one who has power is also responsible to act with 
moral integrity. For example, if you’re not convinced that democracy is 
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a good thing, to be against democracy becomes a value, which must be 
respected.  

Sensibility: This is not an easy skill because it has to do with special 
values shared with other people. Care and sincerity do not always coin-
cide. A leader is responsible for the decisions but students must partici-
pate as much as possible. Tensions often arise between leadership and 
democratic attitudes.  

Ability to self-reflect and self-criticise: These are important when as-
sessing or measuring skills we don’t influence and when assessing or 
measuring individuals that one influences.  

Attitudes toward pupils/students: Trust and confidence are 
attitudes of successful educators.  

Discourse orientation: It is fundamental to use precise and convincing 
arguments. Teachers need to explain and to be clear. 

Humour: We should work with ideals and values. Ideals and values 
should guide the directions.   

Higher Education Dialogue on Values 

Paulachan Kochappilly (India) emphasized that higher education dia-
logue on values should mainly be concerned with exploring possibilities 
and shared some inspirational maxims.  

“Ethics will be the action of the exploration, which is focused on 
light. Education involves values. Ethics is about virtues, not just 
values—it’s to be ‘down-to-earth’. Education is in relation with 
the world inside and outside the institution. Ethics enables us to 
exercise values. For example, Beauty is also the beauty of con-
cepts. Life, Love and Joy: all for life, life for all. This means that 
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what we do should be for life and it should be for all. “All for 
joy, we should do everything for joy.” 

Dialogue on values in higher education shows that: 

• There may be consensus at the level of concept. Formal norm 
of morality may be acceptable for many. 

• At the level of context, the concept may be questioned and 
challenged. Material norm may be debatable. 

• Value is better caught than taught. Expansion of conscious-
ness through an inclusive and immersive educational system 
is the need of the hour. 

• Value is expanded in the context of dialogue. Value is ex-
panded in the ambience of dialogue. 

• Education for Personal Integration and Social Transfor-
mation through the Path of Truth, Justice, and Peace.” 

Siti Syamsiyatun (Indonesia), followed with a presentation on Introduc-
ing and Refining Spiritual Practices in Higher Education. Ethical chal-
lenges include the vision of dream and life, the vision of living together 
in a small Earth. To use spiritual ingredients is a key entry point on val-
ues in higher education, as questioning prophetic traditions toward what 
does it mean to be living an ethical life.  

“Higher Education with awareness is about living a space shared by 
all humans and other seen and unseen creatures. Indeed, prophetic 
paradigms are traditions of the Prophets towards ethical life, pur-
poses, better order, long-term, sustainable life, predictions over acts 
and consequences”  

The following session focused on governance good practices and 
on institutionalizing ethics within organizations. 
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PANEL 3: INSTITUTIONALIZING THE VALUES 

Inputs for Labs 7 to 12 

The topics included a broad perspective of Ethics: Institutionalizing Eth-
ics through Research Committees on Ethics, Recruitment and Admission 
policies, The Green Campus Concept, Measurement and Quality pro-
cesses, New Management Models and Anti-Corruption Policies.  

An overview of the topics presented during the plenary sessions is 
shown below, followed by an additional input for the respective Labs. : 

Lab 7: Recruitment and Admission: Challenges in Higher education in 
Africa by Ani Casimir, Professor, Office of the Vice-Chancellor, UNN 
University, Nigeria; 

Lab 8: Research Committees on Ethics by Florencia Luna, 
Director, Programme of Bioethics, University of Social Sciences 
(FLACSO), Argentina;  

Lab 9: The Green Campuses, by Olivier Guillet, Director of Internation-
al Studies, INSEEC Group of Business Schools, France; 

Lab 10: Measurement and Quality, by Gard Titlestad, Secretary Gen-
eral, International Council for Open and Distance Education (ICDE), 
Norway;   

Lab 11: New Management Models by Arnold Smit, Head Social Impact, 
University of Stellenbosch, South Africa; 

Lab 12: Good Governance Policies,  Going Beyond Anti-Corruption, by 
Prince Nnagozie Ochi,  Chief Social Architect and Project Director, 
Bridges To Goodness Projects 
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Input for Lab 7: Recruitment and Admission 

In Challenges in Higher education in Africa, Ani Casimir (Nigeria)  
explained the contextual limitations that Africa presupposes in terms of 
democracy, economic, cultural and infrastructural issues.  

“Higher education holds the promise of a great growth and de-
velopment of African modern society through an enhanced hu-
man capital. Tertiary capital is the new ethical capital. It is open 
to a sustainable framework for embedding ethics and human val-
ues as tertiary capital is transformative in the African higher ed-
ucation sector. How does one avoid failing because of the ab-
sence of ethics and human values in some aspects necessary in 
achieving the goals of tertiary education in the continent? Ter-
tiary capital is becoming a scarce quotation in higher education 
calculations, prices and management. The products of higher ed-
ucation are ethically and morally flawed in their contributions to 
national development. The Globethics.net mandate of adding 
value to the individual, societal relations and an applied ethical 
transformation service enhances the prospects of individual and 
institutional growth patterns and processes, and leads to better 
human capital outcomes. It involves embedding ethics, human 
rights and participatory governance in tertiary institutions. The 
absence of dynamic institutional ethical integration in the admin-
istration, curriculum and environment of higher education in Af-
rica will frustrate the goals of sustainable development of Africa 
in the 21st century. The increment of tertiary capital in the con-
tent of higher education strategies is at the heart of the Globeth-
ics.net matrix and analytic framework.” 

  



 Section Two: Governance Good Practices   75 

Input for Lab 8: Research Committees on Ethics  

In Is Good Intention Good Enough? Florencia Luna (Argentina) ex-
plained how ethics committees are indeed very useful instruments in the 
field of health and medical ethics. They expand values and let the com-
munity know about existing moral and legal issues. The ethical implica-
tions are on how appointed members should behave, how they should 
treat some dilemmatic clinical cases, as well as the ways to conduct re-
search. In whatever cases, the overall requirements are that they should 
be have the proper qualifications to do the job and should work within 
an agreed framework.  

In education institutions, Ethics Committees examine problems with 
students on cases such as plagiarism and misconduct. The committee 
members are professors, directors and have the authority to sanction 
members of the institution in cases of misconduct. 

In medical institutions and hospitals, the Clinical Ethics Committee 
analyses cases that present an ethical problem (for example, beginning 
or end of life, resource allocation, etc.). Members should be aware of 
the policy guidelines for the institution to apply to the case discussed. 

Research Ethics Committees (also known in the US as the IRB (Institu-
tional Review Board), analyses the ethical aspects of research protocols. 
The main goal is to protect the research subjects. Research Committees 
are very important for clinical research but also for social science re-
search and other type of research. Research Committees have the power 
to veto decisions and the ability to introduce changes. 

Although committees may be a very useful instrument to expand values 
and raise awareness of values in communities, they should be well orga-
nized. Dr Luna proposed to present during the workshop that followed a 
cautionary case to show the importance of values and education of 
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members of the committee and that ‘good intentions’ are simply not 
enough. 

Input for Lab 9: The Green Campus  

In his presentation Green Campus Five Commitments, Olivier Guillet 
(France) stated that in the case of the INSEEC Group of Business 
Schools, it is possible to make business and ethics work together and to 
manage a green campus based on five commitments:  

“The five commitments are all related to responsibility and inno-
vation: to grow the participation of stakeholders, increasing the 
communication; train the internal and external stakeholders; to 
promote responsible research practices; implement efficient and 
coordinated environmental management  and finally, social poli-
cy and discrimination. 

First of all, all schools should have a responsible consortium of 
higher education: Corporate Social Responsibility (CSR) should 
be placed at the heart of our societies. Innov’ INSEEC is an in-
novative consortium promoting responsible education. This con-
sortium on Higher Education is a multi-stakeholder organisation 
with a worldwide perspective.”  

Input for Lab 10: Measurement and Quality  

In UNESCO Education 2030 Foresights 2 Scenarios, Gard Titlestad 
(Norway) invited participants to answer the following questions:  

What is quality in high education?  

• How can we have it?  
• How to measure it? 
• What is ethics in action when measuring quality higher educa-

tion? 
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• Can distance education measure quality? 
• How is quality measured and do we need a global code of prac-

tices for learning analytics applicable globally? 

Referring to UNESCO’s main commitment to Education, a reference 
work has been done for the preparation of a Global Convention on the 
Recognition of Higher Education Qualifications in 2019. 

The Criteria included: 

• Quality assurance: Achieving sustainable development through a 
diverse provision of higher education, regional meetings and 
studies leading up to a global conference issuing guidance 2018 
(UNESCO, INQAAHE, ICDE and COL).  

• Models for online, open, flexible and technology enhanced high-
er education (ICDE, UNESCO, COL and other core partners). In 
particular on MOOCs: A Guide for Policy Makers in Developing 
Countries (UNESCO, CoL), International Task Force on Teach-
ers for Education 2030 (UNESCO and many partners).  

• A plan to support the establishment of an OER Normative in-
strument. The first milestone is the next global OER conference, 
organized by UNESCO in partnership with Commonwealth of 
Learning, hosted by Slovenia in September 2017.  

Education 2030 Foresight includes 2 scenarios: 

Option A: The World´s Success 

Competitive regions–clusters of HEI flourishing. Education is ‘in’:  

• New efficiencies: course modules shared within university clus-
ters, online and artificial intelligence-based teaching, specialisa-
tion within institutions public and private.  

• Educational games, at which regional designers excel, are a vast 
market segment.  
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• Business, open innovation is now the dominant mode. The 
Globe´s mega-cities are a focus for innovation; ‘Paris original’ – 
or ‘Qingdao’ or ‘Nairobi’ are global brands.  

• Automation and data-intensive science have changed the nature 
of doing research. We have moved from openscience to radical 
open access. All kinds of new actors are rushing into the research 
game, especially in astronomy, ecology, climate and other fields 
that attract strong public interest. Regions are competing in tak-
ing the lead in producing the world’s ideas, creativity is flourish-
ing. 

• Industries anchored in regions, often building on healthy SMEs. 
The region´s universities are strong, its citizens fulfilled – and its 
core values, such as equality, openness, social inclusion and envi-
ronmental responsibility, are upheld. 

Option B: The World Misses Out 

The Globe is a victim of megatrends beyond its control. Automation and 
globalization have triggered mass unemployment, social exclusion, dis-
content.  

What’s left for the humans to do? Inequality is higher than 
ever; new creative jobs are constantly evolving from new technologies, 
but they are only available to a skilled few.  

Politically, regions have fragmented into a coalition of rich and poor 
sub-regions with minimal coordination. Multinational companies, and 
wealthy individuals, use global markets and digital technologies to avoid 
tax.  

A few great universities dominate. Many weaker, regional universities 
have closed or merged. Automation has also swept across the education-
al system, with online certifications normal and augmented cognition 
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technologies starting to appear – and finding favour with big companies 
wanting fast, cheap graduates.  

Top cited scientists are in hot demand – often hired by multinationals in 
a kind of perpetual consultancy without borders. Mobility is diminished. 
Innovation is without borders; supply chains form and dissemble rapidly 
– making long-term regional development more difficult than ever.  

Regions look inward, fear the future, and see their values gradually dis-
credited. 

It should be reminded that in measuring the quality of education, 
especially in distance learning, the most important variables for meas-
urement are the outcomes such as employability of graduates, perfor-
mance of teachers and students, impact of methodology, etc. 

The Call for Action has been launched and conference participants invit-
ed to deliver their testimony on higher education focusing on: 
Towards inclusive and equitable quality education and lifelong learning 
for all. 

Input for Lab 11: New Management Models  

Arnold Smit (South Africa) proposed in Impact of Trends a statement: 
“We are all in a process where we are rediscovering the social relevance 
of education”. 

“There are many different trends which have different impacts: globali-
zation and internationalization, technology and organizational devel-
opment, sustainable development and societal relevance and financial 
funding—they all have implications in the management models.” 

Some subjects are more relevant than others as: 
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1) The new situation of management models: 

• Globalisation of internationalisation 
• Technology and organisational development makes manage-

ments models less centralised.  
• Sustainable development societal relevance. 
• Finance and funding. 
• Ethic management: Corporate governance, institutional integrity 

combined with approaches in all levels and social accountability. 
Stellenbosch University is working on making institutional integ-
rity an academic topic about in a way on government must be 
aware. Every education is socially relevant.  

2)  Shifts in the ethics management landscape: 

• Corporate governance 
• Institutional integrity 
• Integrated approaches 
• Social accountability 
• Framework for the governance of ethics 
• Leadership commitment: board, CEO/VC, Executives, 

all other leaders to set the tone 
• Governance structures: ethics committees, ethics offices with 

clear mandates 

3)  Ethics management process related to risk assessment, strategy, 
code and policies, institutionalisation, monitoring and reporting 
(Source: Rossouw and van Vuuren, 2013:222):  

• Policy “pointers” 
• Preamble: mission, vision, values 
• Purpose and use: scope, stakeholders, application 

4)  Areas of Application (Source: Schwarz and Brown, p 22-29): 

• Teaching, learning and assessment 
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• Research and development 
• The student experience 
• Business and local communities 
• Leadership and governance 
• Management 
• Adherence 
• Resources 

To conclude his nput, Dr Smit paraphrased Francisco Marmojelo: 

 “A University will not have the standing to further the moral devel-
opment of its students unless it is viewed as having made every effort 
to conduct its own affairs with integrity.” 

Input for Lab 12: Anti-Corruption Policies  

Going Beyond Anti-Corruption by Prince Nnagozie (Nigeria)  

“Education has two great goals: to help young people become 
smart and help them become good. Realizing that smart and 
good are not the same, wise societies since the time of Plato have 
made moral education a deliberate aim of schooling. “  

– Dr Lickona 

“To educate a person in mind and not in morals is to educate a 
menace to society” 

– Theodore Roosevelt 

“People do not automatically develop good moral character; 
therefore, conscientious efforts must be made to help young peo-
ple develop the values and abilities necessary for moral decision 
making and conduct.”  

– Aspen Declaration 
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“For young people to develop the capacity to engage, compete, 
thrive and make a difference in today’s world, they need to bal-
ance academic pursuit with good moral character.” 

– Prince N. Ochi 

Prince Nnagozie presented a concrete way to eradicate corruption: 

“You cannot fight corruption uniquely with anti-corruption poli-
cies. Corruption exists because something is missing, namely 
‘values’. Understanding this concept is the first step to finding a 
solution.” A set of definitions is proposed to clarify corruption, 
anti-corruption and ethical steps beyond corruption. 

It is important that we define exactly what corruption is. What is 
the wrong doing of corruption? Is stealing is not corruption? 

You can’t fight corruption with just anti-corruption because if 
corruption is the negation of some rights, an absence of some 
common goods, then anti-corruption is the negation of this nega-
tion. We must go beyond corruption and anti-corruption. We 
need an ethical basis for everything in our lives.  

Another factor is the gap between the elite and the common peo-
ple. We have intellectuals, highly educated professors, but people 
on the streets can’t connect with them.  An ethical contact is 
missing, which could be on the level of an ethical empathy—a 
systemic solution needs to be found.  

Individuals and the world in which they live are one whole; all 
things and persons meet at one point, which is an ideal common 
good or universal value. Anti-corruption is an inner experience 
that realizes this value. As R. Kiltgard said, “corruption will oc-
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cur if the corrupt gain is greater than the penalty, multiplied by 
the likelihood of being caught and prosecuted.” 

Corruption is a radical problem in governments, organizations and com-
panies today. It is a form of dishonesty or unethical conduct of a person 
who has a position of authority, related to the perspective of acquiring il-
legitimate personal benefits. The word corruption when used as an ad-
jective literally means ‘utterly broken’; its scale varies from ‘petty’, to 
‘grand’ to reaching ‘systemic’ dimensions. Methods of corruption in-
clude bribery, embezzlement, theft, fraud, extortion, blackmail, etc. and 
range from abuses of discretion, favouritism, nepotism, to clientelism. 
Anti-corruption actions include preventing and fighting corruption 
through anti-corruption programmes and good governance policies and 
practices. The Bridges to Goodness Projects are focusing on human in-
frastructure development organization, which offers education solutions 
for core human development, based on universal values. Actions taken 
beyond anticorruption could be based on “the upstream paradigm” con-
cept, institutionalizing values, building ethical culture, universal values, 
ethics for life and proactive engagement. 
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WORKSHOPS: LABS 7 TO 12  

The objectives of the Labs 7 to 12 on Day Two were to identify ques-
tions on challenges and opportunities on the defined topics to summarize 
cases, methods and tools in terms of best practices, to list out proposal 
for follow-up projects, and to draw up concluding remarks and recom-
mendations for action in a 2-slide recommendation for the closing plena-
ry session and the summary of outcome on Day Three. (Details of the 
programme are listed in Appendix 1.) 

Workshops on Day 2 focused on Governance Good practices (Labs 7 to 
12). The discussions focused on identifying drivers and barriers to these 
good practices. Inputs from participants aimed to create a project to en-
hance these good practices. The Labs were moderated by appointed ex-
perts in the field, based on the presentations done during the plenary ses-
sions. 

 

LAB 7 DISCUSSIONS AND RECOMMENDATIONS 

Recruitment, Students and Staff  

Panel: Zibuyile Jafta, Deputy Director: Ethics, University of 
South Africa (UNISA), South Africa;  

Michel Guilmault, International Marketing Director, 
INSEEC Group of Business Schools, France;  

Nikolaos Dimitriadis, Adjunct Professor of interreligious 
Studies, Greece;  

Moderator: Ani Casimir, Office of the Vice-Chancellor, UNN,  
Nigeria 
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Ani Casimir (Nigeria) explained that good governance ought to be the 
one that focuses on development in sharing the human capital. As to best 
practices in recruitment, a key recommendation is considering the limi-
tation of cultures, of national environment and of infrastructural con-
structs. The most important thing is to build the capacity and share the 
capital by institutionalizing the common values among Higher Educa-
tion institutions. 

Using a theoretical approach in Governance and Ethics Issues in the Re-
cruitment and Selection of Staff and Students, Zibuyile Jafta (South Af-
rica) examined the view of stakeholders in the institutions such as staff, 
faculty, support, management, students, as well as stakeholders in the 
society, such as ministries, unions, administration. Ethical issues related 
to the recruitment may result as a consequence of political interference. 
Main areas of concern are around the following set of questions: 

•  How to achieve institutional autonomy?   
− Should the institution strive for excellence for the benefit of 

students and according to its moral mission? 
− Who to fund, the institution, the students, the staff, the cause?  
− How to manage conflict of interests related to funding 
− What could be the most effective governance mechanism 

to achieve both excellence and quantified requirements? 

• Recruiting methods: 
− Should a Recruitment Officer get paid on commission or on 

payroll? 
− Should a recruiting performance be based on the number of 

successful candidates, is this pressure acceptable? 

Zibuyile Jafta  recommended the following: 

• Establishment of an ethics office by universities  
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• A truly inclusive stakeholder approach implemented for a values-
based cooperative governance 

• Skills audit towards ensuring a values-based effective ethical 
governance  

• PDPs towards ensuring effective ethical governance  
• Implementation of staff attracting and retaining strategies  
• Institutional ethical requirements on the PMS and recruitment 

and selection process 
• Constant ethics of governance and governance of ethics training 

and awareness on the existing and onboarding staff 
• Applied ethics elective aligned to governance for every universi-

ty student (signature course) 

Michel Guilmault (France) shared important perspectives related to the 
aspect of the recruitment methods and the ethics of university staff man-
agement: 

• Equality of chances: higher expectations and demanding  
admission requirements are developed (e.g. France) 

• Transparency and academic misunderstanding of programme 
requirements and policy/cross cultural communication issues. 

• Lack of knowledge of the ECTS system/ECTS grading scale and 
of M1 and M2 levels. 

• Specific criteria: Flexibility in the official duration of the 2 years 
Masters’ programme; flexibility in the official duration of the 
MBA professional pre-requisites course requirements. 

• Dilemma with delinquent or no payment. Payment by instalment 
policy no longer available. 

Regarding recruiting agents, Mr Guilmault recommended: 

• Cross cultural communication: some interviewers challenge stu-
dents’ academic and professional project.  
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• Financial policy beyond the school’s control. 
• Recognition and accreditation criteria: example of the Chinese 

bachelor’s framework. Governance concerns with the Chinese 
Ministry of Education. 

• Loyalty vs. personal interest: quantity vs. quality. How to obtain 
legal assistance with matters inconsistent with school 
admission policy. 

Nikolaos Dimitriadis (Greece) followed and presented a set of Core 
Values and Vision of an Institution that should be followed by both stu-
dents and staff. These were: 

• Academic and professional excellence offers a transformational 
learning environment via a rigorous and relevant curriculum 
where service and experiential learning are essential to acquiring 
breadth and depth of domain knowledge. 

• Personal enrichment and dedication to the overall personal de-
velopment of mind, body, and spirit of the students and staff.  

• Appreciation of diversity increases student’s understanding of the 
world and embracing the variety of backgrounds   and   life   ex-
periences   within the community. By encouraging diversity, the 
school allows open-mindedness, academic freedom, and equal 
opportunity among staff and students. 

• Vision in creating an institution of choice for students seeking the 
highest levels of personal, intellectual, and professional attain-
ment. A project that has a positive contribution to the society by 
producing well-rounded, principled, and open-minded citizens of 
the world. 
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LAB 8 DISCUSSIONS AND RECOMMENDATIONS 
Committees for Research 

Panel: Florencia Luna, Director, Programme Bioethics, Univer-
sity of Social Sciences (FLACSO), Argentina;  

András Ócsai, Researcher, Corvinus University 
of Budapest, Hungary;  

Kenneth Offukanzi, Professor, Pharmacist and Head  
of Research, University of Nigeria, Nigeria; 

Moderator: Deivit Montealegre, PhD, FLACSO, Argentina. 

The role and the impact of Committees for Research are important, es-
pecially in multi-cultural and multi-lingual academia. 

Florencia Luna (Argentina) explained the different types of committees; 
namely: deontological, medical and research ethics committees. The role 
of research committees in the academia has an important place in defin-
ing ethics protocols and the methodology conduct. 

“We are increasingly interconnected and values should be 
transmitted through studying” said András Ócsai (Hungary), 
who considers that in terms of research and teaching, research 
values should be confirmed on international level, but started on 
the micro level. 

Kenneth Offukanzi (Nigeria) agreed with this position and specified that 
committees for research should not be limited to universities, but also 
should include different actors as governments or even economic actors, 
such as investors. Based on existing knowledge, the committees should 
exchange internationally and have some global supervisor. 
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András Ócsai shared his experience on the Global Alliance in Manage-
ment Education (CEMS). It is composed of: 

• Academic and corporate institutions dedicated to educating and 
preparing future generations of international business leaders; 

• Collective work to develop knowledge and provide education for 
the multicultural and interconnected business world; 

• Main vehicle is the joint CEMS Master’s in International Man-
agement (MIM); 

• Promoting global citizenship with emphasis on research 
values: of excellence, performance and ethical conduct 

• Cultural diversity, respect, empathy 
• Professional responsibility and accountability to society 

CEMS was founded in 1988 with 30 schools across 5 continents, 65 corporate 

partners and 5 social partners, 1207 MIM students of 66 nationalities, 51/49 

M/F ratio in 2015-16, and is Top 10 FT Global Master’s in Management rank-

ing since 2005. 

Labs 8 - Recommendations 

All speakers and participants agreed on the fact that the initiative for the 
research committees need to be undertaken by motivated people, who 
are experts in ethics, philosophy or theology with a bottom-up vision. 
However, the top-down action is also required, to improve institutional 
structure and make this initiative effective by policy making. The mes-
sage addressed to political and economic leaders should be clear:  
Committees for Research are necessary for science, research and educa-
tion.  
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LAB 9 DISCUSSIONS AND RECOMMENDATIONS 

The Green Campus  

Panel: Nina Mariani Noor, Programme Executive, Sleman DIY, 
Indonesia  
Paulachan Kochappilly, Prof. Dharmaram College, 
India 
Olivier Guillet, Director International Business, INSEEC 
Group of Business Schools, France 

Moderator: Aidan Msafiri, Professor of Ethics at Mwenge Catholic 
University in Kilimanjaro, Tanzania 

Defining “Green Campuses” is essential and different models, relevant 
for universities and countries, should be presented. One of universities' 
responsibilities is to have an effective green attitude to raise the aware-
ness to future leaders; universities should recognize the importance of 
implementing efficient and coordinated environmental management. 
Business model analysis, spiritual approach, information technology ex-
pertise are all different perspectives necessary to grasp the whole picture 
of what means developing green campuses, including local culture and 
global research policies.  

The topic of green campuses gives rise to two questions, namely: 

1. Are Green Campus issues a reserved field for specialists? 
What about a common attitude? 

2. What constitutes the title “Green Campuses”? 

Two case studies were introduced by the panel who shared examples 
about the INSEEC Campus in France, the Belfort College in India and 
the Universitas Gadjah Mada in Indonesia.  
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Case 1, When Blue Campus Turns To Green Campus by Nina Mariani 
Noor (Indonesia) 

Initial innovative efforts were done by Prof. Dr. Koesnadi 
Hardjasoemantri, S. H., Rector from 1986-1990, to improve street ven-
dors living condition, to take care of the traffic arrangements of vehicles 
and to deal with the Kaliurang road closure plans.  

During the preliminary planning, a security and access issue was identi-
fied regarding campus area divided by Kaliurang road. Rather than clos-
ing the Kaliurang road altogether, the solution to install a fence and ar-
range a parking lot outside of the campus was implemented. Smart cards 
for vehicles have been introduced, bike accessibility has been increased 
and the socialization among students and other stakeholders and public 
maximized as a result.  

Case 2, INSEEC Green Campus Five Commitments by Olivier Guillet 
(France)  

At INSEEC, the aspects of five commitments have been used to develop 
a strong CSR governance model, where stakeholders must work as a 
team to achieve the objectives. Key figures are the measurements of the 
achievements. As part of their tasks, they must: 

• Train and inform our internal and external stakeholders by the 
means of a green business week for example. Development of a 
social entrepreneurship academy (working effectively). 

• Participate to the research on CSR and promote responsible re-
search: remarkable academic CSR work, etc. 

• Implement efficiently and coordinate environmental manage-
ment. Dematerialization of IT and green IT (IT plays a key role 
on recruitment for example). 
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• Respect social policy on non-discrimination and gender parity. 
Remarkable success from students, remarkable equality policy, 
diversity, happiness in the work place.  

Commitments 1: 

• Participative and remarkable governance 
• Growing integration and participation of our stakeholders 
• Strengthened internal and external communication 
• Suppliers’ CRS requirements 
• Synergies with future students’ CSR actions  
• 2016 objectives and Key figures 

Commitments 2: 

• Train and inform our internal and external stakeholders 
• Green Business Week 
• Design and implement an eco-actions training campaign 
• Social Entrepreneurship Academy 
• 2016 objectives and Key figures 

Commitments 3: 

• Participation to the research in CSR and promote responsible re-
search and innovation 

• Remarkable academic CSR works 
• Research at the heart of responsible innovation 
• 2016 objectives and Key figures 

Commitments 4: 

• Implement efficient and coordinated environmental management 
• Dematerialization of IT and green IT 
• Operational strategy 
• Actions towards energetic transition 
• 2016 objectives and Key figures 
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Commitments 5: 

• Social policy and discrimination 
• Gender parity and Diversity 
• Remarkable success from our students 
• Remarkable equality policy 
• Happiness in the work place 
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LAB 10 DISCUSSIONS AND RECOMMENDATIONS 
Measurement and Quality  

Panel: Christian Anieke, Vice Chancellor, and Mary Gloria C. 
Njoku, Godfrey Okoye University, Nigeria 

Nguyen Hoang Anh, Associate Professor, Foreign Trade 
Uni-versity, Hanoi, Vietnam 

Olivier Guillet, Director International Business, INSEEC 
Group of Business Schools, France 

Moderator: Gard Titlestad, Secretary General, International Council 
for Open and Distance Education (ICDE), Norway 

Gard Titlestad (Norway) set the goal of being inspired and to support 
happiness through quality. The main question raised was on how to de-
fine and measure quality in higher education.  

Mary Gloria C. Njoku (Nigeria) shared her experience in the University 
accreditation process in Nigeria. Evaluation and accreditation are means 
to assure and assess quality and it is a participatory, ongoing process. 
The first step is to set up the evaluation process, after defining the mis-
sion and values for the university. In the case of Godfrey Okoye Univer-
sity, this is done in a religious, cultural and epistemic dialogue. There is 
mass first every day and at 12 o’clock a 15 minutes mandatory prayer 
time is held. The access to university is sensitive to merit.  

• The quality is directly assessed according to the Masters or 
PhD the faculty holds. 

• Quality is indirectly depending on the material which is at 
the disposition of the students (quality of the library, 
number of books). 



 Section Two: Governance Good Practices   95 

• Quality is a necessary element for advancement. 

• Rankings are being checked by students and parents 

As there is competition for resources, there should be a different un-
derstanding if accreditation is for a public or private university.  

Public university should be seen under the same standard as 
the private. 

In accreditation* there is a need for documentation. An example of 
evaluation, areas of assessment, criteria of assessment, lessons learned 
and challenges in accreditation can be found on the slides9. 

Accreditation is a useful tool for quality assurance and has to be fact 
based and transparent. 

Nguyen Hoang Anh (Vietnam) described ethical culture in higher educa-
tion in Vietnam.  

• Universities in Vietnam that are nationally accredited are State 
Universities while private universities are not. Just as the case 
of Nigeria, the accreditation serves the recognition by parents 
and students but is not yet an obligation required by the Minis-
try of Education. 

Accreditation as practiced by international universities is a new topic for 
Vietnam since the country was isolated until 1995. Professors are al-
lowed to attend conferences and study abroad only recently and through 
this process, have learnt about accreditation.  

                                                           

9 Discussions on Measurement and Quality, Accreditation, University Ranking 
were overlapped between Lab 10, Lab 11 and Panel 4 Speaker 2. See also Note 
of the Editor on Educational Accreditation at the end of this section.  
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Accreditation by US and UK universities are considered the best, as 
these countries were the first ones to implement these practices. For in-
stance, the marketing department at the Foreign Trade University refus-
es to accept QS accreditation. The main reason for this refusal is because  
the ranking result does not match the self-evaluation of the university 
and faculty of the University. 

*Editor’s Note  

Educational Accreditation is a type of quality assurance process under which 

services and operations of educational institutions or programmes are evaluated 

by an external body to determine if applicable standards are met. If standards are 

met, accredited status is granted by the agency. In most countries in the world, 

the function of educational accreditation is conducted by a government organiza-

tion, such as a ministry of education. In the United States, however, a quality as-

surance process exists that is independent of government and performed by pri-

vate, non-profit organizations.  

Accreditation of Higher Education varies by jurisdiction and may be focused 

on either or both the institution or the individual programmes of study. Higher 

education accreditation in the United States has long been established as a peer 

review process coordinated by accreditation commissions and member institu-

tions. The federal government began to play a limited role in higher education 

accreditation in 1952 with the reauthorization of the GI Bill for Korean War vet-

erans. With the creation of the U.S. Department of Education and under the 

terms of the Higher Education Act of 1965, as amended, the U.S. Secretary of 

Education is required by law to publish a list of nationally recognized accredit-

ing agencies for higher education. According to Jane V. Wellman, the govern-

mental and nongovernmental processes have evolved in parallel over the past 40 

years and now coexist with little clarity of structure about essential purposes. 
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 As the Council for Higher Education Accreditation seeks to determine its role in 

recognition, a fresh approach to thinking about the range of potential purposes 

for nongovernmental recognition as distinct from ED recognition is needed. 

Cf. also Appendix 2: Postscript on the Accreditation System   

Lab 10 - Discussions 

In the plenary several questions on how quality in higher education is 
measured, were raised.  

Is it good to involve students in quality measures? Easier 
exams and higher grades bring higher student satisfaction.  
Is this a good quality measure?  

• Is it a measure of quality if students get jobs 3 months after grad-
uation? 

• Can quality be measured by measuring the number of students 
per class? 

• Accreditation of learning success was introduced as a more ad-
vanced idea.  

Mary Gloria C. Njoku (Nigeria) introduced programme evaluation theo-
ries. Three steps of process, input and product are in the evaluation cy-
cle. Accreditation would be part of input. She promotes accreditation as 
a tool to promote quality and as a tool for improvement. 

The moderator held a question against this: Don’t institutions adapt to 
the requirements of accreditation bodies? In Nigeria a simple measure 
though is, if the teacher doesn’t come to the classroom. If student’s only 
goal is to pass, this does not promote quality in learning.  

Herbert Makinda intervened that accreditation is more than just check-
ing, that universities should act based on their values, their mission and 
their constitution. Students should not be “going for papers.”  
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Quality should be measured in quality assessment, accreditation of 
learning, be fact based and promote happiness.  

Labs 10 - Recommendations 

In other words, Higher Education institutions need to institutionalize 
ethics within their organization with the help of all stakeholders in the 
sector, and not only by the will of the Rector or some department.  

Institutionalizing ethics within an organization is a process, and it needs 
time and consent from all stakeholders to agree on the set of values they 
are willing to carry throughout the value chain. The need of agreeing on 
one model for institutionalizing ethics to be applied to all institutions, 
seem to be a long road ahead as we have seen earlier. 

Governments should ensure that accreditation is offered, as a service, to 
all higher education institutions within their domain. Accreditation 
should be transparent, evidence based and fair. Accreditation should 
promote a quality culture. Accreditation (systems) should be regularly 
reviewed to increase transparency, fairness, quality and peer learning 
among accreditors.   

Sources: Rossouw, D. and Van Vuuren, L. 2013. Business Ethics (5th ed). Cape 

Town: Oxford University Press, and Schwartz, S. and Brown, R.A. (nd). Ethics 

Matters: Managing Ethical Issues in Higher Education. London: The Council 

for Industry and Higher Education. 
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LAB 11 DISCUSSIONS AND RECOMMENDATIONS 

Governance Lab 11: New Management Models  

Panel: Arnold Smit, Head of Social Impact, University 

of Stellenbosch, South Africa 

Philippe Laurent, University of Applied Sciences 
(UAS), Professor, Honorary Dean, Switzerland 

Moderator: Dewi Padmo, Vice Rector, Universitas Terbuka, 
Indonesia 

Arnold Smit (South Africa) underlined the beneficial fallout of accredita-
tion and emphasized the following points:  

• Research on new management models is scarce but it has great 
value.  

• Why does a business school appoint a Head of Social Impact? It 
is not because the business school is mimicking business' prac-
tice; it is because the business school has the intent to be holistic, 
across all subjects, across all schools.   

• The process for accreditation by the Association to Advance Col-
legiate Schools of Business (AACSB) is a driver for Ethics man-
agement: it encourages ethical behaviour across the Institute and 
it demonstrates business schools’ own commitment to address 
and engage Corporate Social Responsibility.  

a) Accreditation also helps answer the question “does the 
business school deliver what it is paid to do? Thus it becomes 
an evaluation of the business school;  
b) Characteristics which bear particular attention are: integra-
tion, connectedness and breath of vision. 
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• European Quality Improvement System (EQUIS), run by the Eu-
ropean Foundation for Management Development (EFMD), ad-
vocates ethics, responsibility, sustainability and integration. Sup-
porting practices are: a) corporate code; b) strategic and value 
based integration. 

In conclusion, championing these practices by a flag bearer is necessary. 
The role of sustainability and integrated reporting was emphasized.  

Philippe Laurent (Switzerland) distinguished between benevolent vs. 
toxic management. He described the context which leads to toxic man-
agement (time pressure, short vision, unrealistic goals, non-ethical prac-
tices, lack of empathy, compassion and courage) under which the “in-
ferno equation” leads to limited results. Opportunities to recreate benev-
olent management are proposed, in which a healthy human environment 
flourishes.  Recommendations are: 

• To rebuild self-confidence, team spirit, autonomy, delegation, 
work-life balance, feeling of empathy and sense of justice; 

• Recreate “benevolence” with intense communication and dia-
logue, praise and recognition, a holistic approach of human rela-
tions, a culture of trust and respect, ethical and sustainable prac-
tices.  

In conclusion, future in management is a management including benevo-
lence and good will. Healthy human environment, intense communica-
tion and dialogue at all levels, meaningful goals, praise and recognition, 
participation in implementing decisions, holistic approach of human re-
lationships. 

(Source: http://www.psychologies.com/benevolence at work –  

Day of Kindness; in English and French)  
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LAB 11 - DISCUSSIONS 
Challenge 1: Drivers for Ethics Management. Opportunities include: 

• To use accreditation as a lever to ethical management; 
• To implicate a holistic system influence; 
• To integrate an inclusive approach; 
• To bring people to understand relevance and benefits of ethics 

management; 
• To encourage vision, shared responsibility and delegated activity; 
• To highlight aspirational value with  market reputation and at-

tractiveness;  
• To support integrated management. 

Challenge 2: Recreate Benevolent Management in a Toxic Management 
context. Opportunities:  

• To teach and train benevolence; 
• To give praise and recognition; 
• To achieve an appropriate Work and Life balance; 
• To encourage constructive team spirit; 
• To applaud autonomy. 

  



102   GEF 2016: Higher Education – Ethics in Action 

LAB 12 DISCUSSIONS AND RECOMMENDATIONS 

Governance Lab 12: Anti-Corruption Policies 

Panel: Fredrik Galtung, Director, Integrity Action, London, 
UK;  

Joan Dubinsky, Academic Consultant, Former Director 
of United Nations Ethics Office, USA;  

Prince Nnagozie, Chief Social Architect and Project 
Director, Bridges To Goodness Projects;  

Moderator: Thomas Kesselring, Professor of Ethics, 
University of Bern, Switzerland. 

Corruption could be defined as (a) “the illegitimate use of public power 
to benefit a private interest” (Stephen D. Morris, Univ. of Southern Ala-
bama); (b) Corruption is “the abuse of entrusted power for private gain” 
(Transparency International); Examples of corruptions include: bribery, 
extortion, embezzlement, clientelism, nepotism, patronage, lobbying 
with threats, grant/acceptance of advantages.  
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Thomas Kesselring (Switzerland) stressed on important distinctions 
between the following: 

• Grand corruption: high level of government or TNC 
• Petty corruption: “everyday abuse of entrusted power by low- 

and mid-level public officials in their interactions with ordinary 
citizens, who often are trying to access basic goods or services” 
(TI) 

• Endemic/systemic corruption: due to the weaknesses of an organ-
ization or process (cf. Anti-Corruption Resource Centre, Glossa-
ry - http://www.u4.no/glossary/) 

Joan Dubinsky (USA) suggested that universities should teach how to 
deal with corruption in real life through the use of case studies. Her pa-
per Stop Worrying about Anti-Corruption Education points out that 
Universities teach how to prevent corruption, but what should be shown 
is how corruption can enter in our everyday life: “You can't prevent un-
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ethical behavior if you don't understand how the unethical behavior 
came out”. 

On defining corruption, it should be underlined that only prosecutors 
need narrow and tight definitions; that only critics need overly broad 
definitions—corruption is part of human society. Critics will attack all  
definitions of corruption. Sometimes a personal conflict of interest is 
just a personal conflict of interest, especially in organizations and corpo-
rations. Not all what is wrong is necessarily corrupt.  

Some wisdom from: Teaching about corruption in the real world 

a) Do not worry that by teaching how to prevent corruption you will 
end up teaching how to commit an act of corruption; b) You cannot pre-
vent unethical behaviour if you do not understand how the unethical be-
haviour came about; c)   You have to understand the opportunities and 
barriers for both ethical and unethical conduct. 

As example the unexpected proposition of an hotel room upgrade, at no 
cost but as “simple gift” could illustrate a situation in real life that is in 
the “grey zone”. Ethics, good practice and education should focus to 
help people to learn how to solve them. One has “to understand the op-
portunities and barriers for both ethical and unethical conduct. Find a 
wrong behavior in an example which is familiar to everybody and then 
go ahead and talk about corruption with students”.  

Fredrick Galtung (UK) explains the aim and function of the NGO Integ-
rity Action and how important it is to connect the community to eradi-
cate corruption. Integrity Education with Integrity Building is a project 
Integrity Action that promotes “bridging values and skills for social im-
pact” and how it is put into practice. Integrity Action is an international 
charity organization which seeks development projects with integrity 
education that make social impact. The idea is to connect the community 
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to take action against corruption. The methodology is linked to educa-
tion.  

On ground, Integrity Action supports groups of school students aged 15 
years old to analyse situations in which a public contract has not been 
fulfilled. They contact the parties involved and demand a process of res-
olution. They focus on the results and expose the community about cas-
es where there is a lack of ethics responsibility. The outcome is focused 
on the positive feedback. 

LAB 12 - RECOMMENDATIONS 
How to construct new societies knowing they are based on corruption? 
People within the communities are able to do consensus 
based decisions. It has to be ethical and value based. Integrity Action 
app, which is available in 6 languages, gives models of how to 
deal with concrete situations. By changing culture in society, we can 
change the way we think and our values. Building the Bridges to Good-
ness Projects lead to the idea that we should focus on changing in the 
way we think, the values we have and the habits we practice. The pro-
jects provide education solutions for core human development. This 
method of education has two roles: firstly, to help young people to be-
come more aware and critical of corruption and secondly, to make them 
less corruptible. In today's world, people need to balance academic pur-
suit with good moral character. 
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LABS 7 TO 12 CONCLUSIONS 

On Institutionalizing the Values, Luke Anike (Nigeria) shared the Expe-
riences, Lessons and Challenges of his university. There is a growing 
awareness in African Universities to introduce and implement ethics in 
higher education, as a University wide project of standardizing universi-
ty education, with increased qualitative process and outputs. It is neces-
sary:                 

• To contribute on governance issues affecting universities from an 
African perspective, draw lessons and identify challenges; 

• To be committed to responsibility to establish as good govern-
ance by promoting ethical development in universities and 
the wider world; 

• To establish framework that promote good morals in both staff 
and students; 

As the regional and national employment markets are filled with unem-
ployed and unemployable graduates with low ethical awareness and 
character, there is a high demand in ethical governance. The best prac-
tices achieved by ESUT are:   

• Conference marking technique for large classes; 
• Computer-Based Testing method; 
• Transformative teaching and learning methods to boost 

students interest and confidence; 
• Form University-wide Ethics Committee to engage and mobilize 

stakeholders; 
• Build capacity by utilizing strategic partnerships with global 

players such as Globethics.net. 



 

SECTION THREE 
Promoting Ethics in Higher Education 



 



 

PANEL 4: ETHICS IN SOCIETY:  
Connecting with Other Actors to Promote Ethics 
in Higher Education 

Panel: Alexander Ageev, Director General and Founder of the 
Institute for Economic Strategies, Russia; on Ethics and 
Great Technologies Challenges. 

Obiora Ike, Globethics.net Executive Director Elect and 
Christian Anieke, Vice Chancellor, Godfrey Okoye 
University, Nigeria; on University Rankings. 

Cui Wantian, Entrepreneur, Professor of Economics, 
Member of the Globethics.net Board, China; on Inves-
tors in Education. 

Education Ministries, EFMD Business Impact Survey 
and Global Network by Delegation; on Accreditation 
Bodies. 

Jennifer Nicolay, Student Network for Ethics in Eco-
nomics and Practice (SNEEP), Germany, on Community 
Engagement. 

Moderator: Divya Singh, University of South Africa (UNISA). 

Alexander Ageev (Russia) presented a thorough research on Ethics and 
Great Technologies Challenges pointing out following issues: 

Technology plays a huge role in the decision-making process in today’s 
world. There is a challenge with human’s consciousness, on both mate-
rial and intangible assets. Technological risks include gaps of global 
governance, market disruption. 
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Drivers of change are needed in society to build competencies. Set up 
Innovation supermarkets, education supermarkets, financial supermar-
kets, Global industries centers. 

Dependence of life on ICT; Basic IT technologies will catch theoretical 
physical limits until 2015; Mankind should create new tech for memory 
and programming; Key NBIC-challenge in semantics and ethics. 

The Global Risks Report 2016 shows the landscape of all major risks, 
through 13 global trends, that drive global risks from 2007 to 2016 (ref.: 
World Economic Forum, 2016). Some of the technological risks as 
cyberattacks, “adverse consequences of technological advances”, “data 
fraud or theft” or “critical information infrastructure breakdown” might 
be among the top 10 global risks in terms of likelihoods (but not neces-
sarily among the top 10 in terms of impact factor). 

Conclusions 

• Dependence of LIFE on ICT; 
• Basic IT technologies will catch theoretical physical limits 

by 2025; 
• Mankind should create NEW TECH for memory and program-

ming; 
• Key NBIC-challenge in semantics and ethics. 

Addressing the topic of University Ranking, Obiora Ike and Christian 
Anieke (from Nigeria) introduced the following questions:  

“Who starts ranking? What are the major impact factors? What are the 
criteria of ranking? 

The answer to these questions root back to the fundamental question of 
the unequal access to information. Best methodologies for ranking and 
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criteria for ranking are still ongoing, and, sadly, ethics is not considered 
as being as determining factor for building a “good university”.   

Indeed, looking at the example of High Impact Universities standards, or 
at the Research Performance Index, Human Resources and Labor Re-
view Indexes (HRI and LRI); all measure the performance of the top 
300 universities' graduates.  

However, in contrast to academic rankings, the Professional Ranking of 
World Universities established in 2007 by the École nationale supéri-
eure des mines de Paris measures the efficiency of each university at 
producing leading business professionals. Its main compilation criterion 
is the number of Chief Executive Officers (or equivalent) among the 
Fortune Global 500. 

The problem arises when other universities complain that this ranking is 
criticized for placing five French universities into the top 20. The list 
goes on to other institutions with different methodologies and different 
criteria for measuring performance.  

On the topic of Investors in Education, Cui Wantian (China) gave an in-
terpretation of the Ethical Rules for Investors and Employees in Educa-
tion from the viewpoint of an investor, and talked about the transfor-
mation of ethical values. 

Based on a case on Laggard School, he pointed out the inequality in re-
source distribution in terms of education in his country: 30% of the 
funds from China government go to the best two universities in Beijing.  
What about the rest? The proposed solution is to privatize the higher ed-
ucation sector by introducing private investors and allowing more access 
to the underprivileged. For him, values have priority; nonetheless, the 
reality in China is that the majority of students tend to choose the busi-
ness discipline mainly for financial gains, regardless of values or per-
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sonal talents. As an investor, the top three ethical rules he applied were: 
(1) Values has priority over money, (2) Good implementation has priori-
ty, so, investing in the right education in the right way is the solution; 
and (3) Ethics has priority. As Ethics is more important than capabilities, 
before you do the right thing, you should be a right person. 

King Business School has invested in three important ethics projects in 
China, (1) in the domain of caring underprivileged kids, (2) for people 
without access to medical treatment and (3) on energy savings. The con-
clusion is that these three investments are all sustainable social compa-
nies; that it is not a matter of a one-time donation purely by money. 
A new generation of entrepreneurs is creating a power with strong re-
sponsibilities. Innovation and caring: these entrepreneurs are the ones 
that are making a better world and a better China! 

EFMD (Belgium) contributed by distance by sending their documenta-
tion on the concept of Business School Impact System which in their 
view, is the key tool for measuring the Business School’s impact on the 
world. 20 business schools have gone through that process10. 

Accreditation is a process in which certification of competency, authori-
ty, or credibility is presented. Organizations that issue credentials or cer-
tify third parties against official standards are themselves formally ac-
credited by accreditation bodies (such as UKAS); hence they are some-
times known as “accredited certification bodies”. The accreditation pro-
cess ensures that their certification practices are acceptable, typically 
meaning that they are competent to test and certify third parties, behave 
ethically and employ suitable quality assurance. (Cf. Lab 10 – Recom-

                                                           

10 This topic was also discussed in Lab 10 Measurement and Quality and Lab 11 
New Management Models. Here are some additional information on the topic of 
accreditation and ranking. 
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mendations on UNESCO Global Convention on the Recognition of 
Higher Education Qualifications in 2019). 

On Community Engagement, Jennifer Nicolay (Germany) explained 
that young professionals, mainly in Germany, Switzerland and Austria, 
have been trained in order to create a value-driven community in terms 
of good business, good economics and good economy. Methods include 
active involvement of the community, open discussion, international 
conference, etc. The idea is to create values but not just putting them 
upon young people. The five fields of activities involve:  

• United Nations Global Compact working group; 
• Education working group; 
• Lobby workshop;  
• Consultancy working group.  
• Multiple international and local case studies can be mentioned. 



 

SPECIFIC INPUT BY THE GEF 2016 
WORKGROUPS 
As an overview of the third day, all topics have been presented across 
the 12 Labs bringing to an intense brainstorming and exchange that 
leads to new projects on ethics of higher education and to a summary of 
the respective Labs recommendations. 

LAB 1 – RECOMMENDATIONS 
1-The celebration of life should be a reason for learning, that working 
together and co-creating solutions on how to transform the learning en-
vironment between teachers and students should lead to a better cooper-
ation also in the business environment with team work, that learning 
should be considered as a playground, and the future of the school is the 
library where students can explore possibilities of research and possible 
publications on various topics which bring about the changes needed to 
make a better society. 

2- Ethical issues arise in a wide range of situations and at all levels of 
operations, management, and academic affairs. The issues range from 
academic freedom to plagiarism, and from transparency, public interest 
disclosure to confidentiality of information. Various methods to inspect 
and evade cheating among students are sanctions, and dissuasion by ed-
ucational brochures to educate the staff and students. The code of ethics 
should be written and disseminated in a way that is understandable, de-
tailed, and executable. 

LAB 2 – RECOMMENDATIONS 
1-Ethical challenges include the vision of dream and life, the vision of 
living together in a small earth. She cited examples of possible practices 
in daily life such as to incorporate ethical points in all student assign-
ments, to begin the day of learning with ‘silent moment’, to help shape 
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students’ purposes of life after graduation, to have oaths/pledges as 
graduates of higher education.  

2-Interacting with others help to develop students’ spiritual and social 
skills for the betterment of life and the environment. Extracurricular ac-
tivities bring change by stimulating, provoking and engaging students to 
become active in promoting ethics and sustainability in business. There 
is a need to promote more widely these practices that bring about life-
changing experiences to students to better prepare them for their future. 

LAB 3 – RECOMMENDATIONS 
There was a consensus on the following points:  

1-The identification of two core ethical values (freedom and mutual 
respect) and the acknowledgment of the importance of cultural context; 

2-The need to offer both transdisciplinary but also per-faculty courses 
on ethics in universities; 

3-The difficulty of evaluating ethical attitudes as opposed to cognitive 
skills about ethics. 

LAB 4 – RECOMMENDATIONS 
All participants agreed on the following: 

1- The usefulness of teaching business ethics: It should be less theory, 
and more practice, and be based on real case studies. The cultural di-
mension is important in designing an ethics curriculum, and codes of 
ethics must be adapted to each sector. Scandals are useful to create 
awareness on the impact of non-ethical behaviour, but good practices 
can lead examples. Leaders should have a good vision of what they want 
to achieve for the organisation, and translate this vision into a corporate 
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culture which transcends in the behaviour of all stakeholders, staff, 
management included.  

2- The long-term value of teaching business ethics: identifying the prac-
tical problems of businesses help academia to design the learning con-
cept to be closer to the reality of life, by helping students to be aware of 
the relationship between values and performance. 

LAB 5 – RECOMMENDATIONS 
Lessons learned from a College teacher in Law and Accounting on his 
prevention methods consists of 1) Setting expectations and operationally 
define cheating/plagiarism in his classroom; 2)  Adopting a clear desk 
policy; 3) Giving reading assignments with no written component; 4) 
Recitation question not on the what but how and why; done in front of 
the teacher, to simulate one on one interaction and screen out possible 
cheating; 6) Invests in student development and well-being and excel-
lence in academic performance. 

In his view, we should eliminate all the means and opportunities for 
cheating and plagiarism, discourage and punish all forms of cheating, 
and convince students that in actuality, study is the most convenient way 
of passing, and there should be no other way to pass. The bottom-line is 
that for educators, the challenge is to innovate in ways and methods of 
prevention, and, where it can be spared, put support mechanisms and 
rewards in place to reinforce academic honesty and integrity. 

LAB 6 – RECOMMENDATIONS 
Three main issues were discussed:  

1- On authorship, the main challenge is to raise awareness for intellectu-
al honesty, to institutionalize research ethics training exam and/or certi-
fication for those who do research, and to set up warning mechanisms of 
authors, publishers, universities violating authorship. 
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2- On freedom of opinion, the recommendation is about using pseudo-
nym in authorship in order to enable writers freely express opinions. 
That sets writers free from publisher/reader’s expectation, from confined 
range of themes which primarily aim at popularity etc.  

3- On impact factors which explain some behaviours of publication dis-
honesty, it was noted that the indices such as career factor, university 
ranking, persons etc. are often changing. 

LAB 7 – RECOMMENDATIONS 
All speakers and participants agreed on the necessity to establish an eth-
ics office by universities, to include stakeholder involvement in a val-
ues-based cooperative governance policy, to audit staff and teachers 
skills in order to ensure a values-based effective ethical governance, to 
(PDPs?) towards ensuring an effective ethical governance, to work out 
policy of retaining and attracting staff according to institutional ethical 
requirements in the recruitment and selection process, to organise regu-
lar training on ethics of governance and governance of ethics and 
awareness for existing and on-boarding staff, and to include ethics elec-
tive courses for every university student. 

LAB 8 - RECOMMENDATIONS 
All speakers and participants agreed on the fact that the initiative for the 
research committees need to be undertaken by motivated people, who 
are specialised in ethics, philosophy or theology with a bottom-up vi-
sion. The message addressed to political and economic leaders should be 
clear.  However, the top-down action is also required, to improve institu-
tional structure and make this initiative effective by policy making. 
Committees for Research are necessary for the improvement of Science, 
Research and Education.   



118   GEF 2016: Higher Education – Ethics in Action 

LAB 9 - RECOMMENDATIONS 
The first part of the discussion was around the definition of "Green 
Campuses" and their different models according to universities and 
countries. One of the universities' responsibilities is to have an effective 
green attitude to raise the awareness of future leaders and the importance 
of implementing efficient and coordinated environmental management 
practices. The discussion was then focused on business model analysis, 
spiritual approach, information technology (IT), research, local culture 
and education. Case studies were introduced by some speakers, includ-
ing the cases on INSEEC campus in France, and the Belfort College in 
India, as well as the Universitas Gadjah Mada in Indonesia. 

LAB 10 - RECOMMENDATIONS 
UNESCO Global Convention on the Recognition of Higher Education 
Qualifications in 2019 has for agenda the following: 

1-Quality assurance: Achieving sustainable development through a di-
verse provision of higher education, regional meetings and studies lead-
ing up to a global conference issuing guidance 2018 (UNESCO, 
INQAAHE, ICDE and COL).  

2-Models for Online, open, flexible and technology enhanced higher ed-
ucation (ICDE, UNESCO, COL and other core partners), MOOCs: A 
Guide for Policy Makers in Developing Countries (UNESCO, CoL), In-
ternational Task Force on Teachers for Education 2030. (UNESCO and 
many partners).  

3-He also announces the plan to support the establishment of an OER 
Normative instrument. The first milestone will be the next global OER 
conference, 5 years after the first, organised by UNESCO in partnership 
with Commonwealth of Learning, hosted by Slovenia in September 
2017. 
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LAB 11 - RECOMMENDATIONS 
The process for accreditation of business schools is a driver for Ethics 
management as it encourages ethical behaviour across the Institute and 
the school’s engagement to Corporate Social Responsibility. The Euro-
pean Quality Improvement System (EQUIS), advocates ethics, responsi-
bility, sustainability and integration.  Supporting practices are: a) corpo-
rate code; b) strategic and value based integration.  Practising benevo-
lence is another way to improve the quality of management against pres-
sure to achieve quantitative results. Creating a healthy human environ-
ment, intense communication and dialogue at all levels, meaningful 
goals, praise and recognition, participation in implementing decisions, 
holistic approach of human relationships, culture of trust and respect, 
ethical and sustainable values in practice are possible models for gov-
ernance for educational institutions 

LAB 12 - RECOMMENDATIONS 
There are important distinctions between the notions of ‘grand corrup-
tion’ which happens at high level of government, ‘petty corruption’ 
which is practiced through everyday abuse of entrusted power by low- 
and mid-level public officials in their interactions with ordinary citizens, 
who often are trying to access basic goods or services”, and ‘endem-
ic/systemic corruption’ which is a result of the weaknesses of an organi-
zation or of its processes. It is important to teach students on corruption 
with case studies that is teaching about corruption in the real world, as 
you cannot prevent unethical behaviour if you do not under-stand how 
the unethical behaviour came about. Students need to understand the op-
portunities and barriers for both ethical and unethical conduct. Integrity 
Action uses education to connect the community to take action against 
corruption. The idea promoted by the Integrity Action is about "bridging 
values and skills for social impact" and how it is put into practice. 
Bridges to Goodness Projects’ idea is that we should focus on changing 



120   GEF 2016: Higher Education – Ethics in Action 

in the way we think, the values we have and the habits we practise and 
provide an education on human core values.   
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ACTION PLAN:  PROJECTS 2016-2020 
As a result of the labs, the participants then grouped together to form 
workgroups (referred to as ‘WG#1-5’). 

WG #1 : Global Applied Ethics Across Sectors  

ACTIONS 
1. Curriculum Development 
2. Involve partnership towards Certification 
3. Implementation with partners (Consortium)  

OBJECTIVES 
1. Professional training in Responsible Leadership  
2. Skills Development in Project and Operations Management 

3. Employability, Integration and Inclusion 

WG#2: SME Trainings ISO/CEP Certification 

ACTIONS 

1.  Framework for the CEP (Certified Ethics Professional) label 

2. Identify ethical and sustainability challenges in SMEs business 
lifespan and propose solutions  

3. Identify tangible / non-tangible benefits of values driven SMEs 

4. Define indicators for learning progress and outcomes reporting 

OBJECTIVES 

1. Methodology and Accreditation 

2. SME training solutions manual for consultation 

3. Promote the benefits of getting CEP certified for employment 

4. Benchmarking with other methodologies 
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WG #3: Regional GEF Forum (RGEF) 

ACTIONS 
1. Set up regional GEF Conference with the GE network for dialogue 

and discussion 

2. Promote and Support Ethics Education worldwide 

3. Identify synergies between stakeholders across sectors to form new 
partnerships 

OBJECTIVES 
1. Branding of Global Ethics Applied Values worldwide  

2. Implement joint projects in Education and Training with partners 

3. Empower regional programmes (RP) / national contacts (NC)  

Cooperation based on benefit sharing 

WG #4: Global Reporting Initiative (GRI)  

ACTIONS 
1. Apply integrated reporting and sustainability reporting methodology 

(GRI) 

2. Research alternative and complimentary initiatives: current state of 
reporting activities region-wise (based on our RP grid); Second 
stage: analysis for the report region-wise and sector-wise. 

OBJECTIVE 

Global Survey on best practices of integrated reporting across 
the 4 identified sectors. 

Identify opportunities and synergies on a values-based cooperation between 

stakeholders as defined by the UN Education framework  
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WG #5: Other Educational Partnership 

ACTIONS 

1. Development of educational textbooks 
2. Transfer our knowledge to others in work groups 
3. Reporting template and trainings 

OBJECTIVES 

1.  Consortium and Franchising model 
2.  Identify existing platforms for application 
3. Align with UNESCO Global Convention on the Recognition of High-

er Education Qualifications. 
 



 



 

SECTION FOUR 
What Next? The Way Forward…



 



 

The Global Ethics Forum closing remarks started with Prof. Dr 
Christoph Stueckelberger, Founder of Globethics.net, with “Looking 
Back”, and followed by a note on “The Way Forward” by Executive 
Director Elect, Prof. Dr Obiora Ike. 

LOOKING BACK 
Since its inception, the Global Ethics Forum (GEF) was not intended to 
be a mere series of conferences, but rather a dynamic process, a Think 
Tank Event. Until 2015, the GEFs were conceptualized around the top-
ics of ‘Values’, which finally converged into the concept of “The Value 
of Values”.  

While GEF 2013 started on the issue of inequality and discussed on the 
theme “Equal in an Unequal World”, GEF 2014 carried the discussion 
forward with “The Value of Values in Responsible Business”, and exam-
ined the role of ‘Leadership’ with GEF 2015, which ended up with the 
concept of “Responsible Leadership in Action, the Value of Values”.  

In line with the strategy for 2016-2020, we are now focusing on the 
‘Value of Ethics Education’: GEF 2016 started the series with “Higher 
Education  Ethics in Action, the Value of Values across Sectors”, paving 
the way to a deeper enquiry on the impact of Ethics Education in sup-
porting and promoting quality Education across sectors on a global 
scale.  

Indeed, aligning with the 2030 Education Incheon Declaration and Ed-
ucation Framework for Action which targets inclusive and equitable 
quality education and promote lifelong learning opportunities for all, the 
GEF reflection in the next five years will be exploring ways and means 
to bring out the synergies of all stakeholders of the society: from Civil 
Society actors, the Academia, the Religious Leaders and the Business 
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Community, in working together to achieve the goals set by Education 
2030, Target 3, point  43 which says: 

“A well-established ,  properly regulated tertiary  education  system  
supported  by technology, Open Educational  Resources (OERs) and  
Distance  education  modalities can  increase  access,  equity,  quality  
and relevance and narrow  the  gap between what  is taught  at tertiary  
education institutions and what economies and societies demand.  The 
provision of Tertiary education should be progressively free, in line 
with existing international agreements.” 

MOVING FORWARD  
Using the same dynamic character of past events, we are using the 
Global Ethics Forum (GEF) as a means of bringing people together and 
in broadening the efforts of global ethics with practical and implemented 
goals. For the preparation of future GEF’s, we are considering different 
alternatives based on four aspects: 

1. The Format:  

Q: Is a conference still the right format to attain our goal?  

A: The answer is that although physical contacts are important to 
connect between peers by face-to-face meetings, with technology, 
and the proliferation of other similar events touching on ethics ed-
ucation, it could be wise to use the synergies of academic partners 
and online network to organize regional GEF’s and “connect” 
with grass root levels. Indeed, regional forum reach out to more 
people (and academia) who cannot afford to travel to Geneva, but 
rather travel to an event which is geographically nearer to their 
working institutions. Another way of gathering more information 
is through webinars, online workgroups, or socio-media where 
like-minded people flocked together, in search of information and 
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exposure. The outcomes of past GEF’s should be translated into 
action as a project for research or publication. 

2. Thematic focus:  

Q: Is it more effective to focus on one sector at a time, or shall 
the forum give room for a trans-disciplinary approach to spark a 
debate between multi-level stakeholders for discussions?  

A: The answer is,  as we are focusing on the topic of Ethics in 
Higher Education, discussions could be going more in depth in 
the direction of Global Applied Ethics, applied across sectors, 
with the objective of institutionalizing ethics in institutions and 
working in collaboration with partner institutions to bring quality 
education for all, on the basis of equal standards for equal oppor-
tunities. The GEF should not be only a discussion on concept, but 
discussions need to bring out innovative ideas of working togeth-
er in integrating Ethics into teaching material, workshop, semi-
nars, and building a good foundation for the future generation in 
re-creating awareness on the value of values. 

3.  Partnerships: 

Q: How do we work together and build a sustainable model for 
collaboration? 

A: Effective and efficient collaboration can only last if both sides 
feel that they benefit from the collaboration. In the past, we have 
been supporting and promoting the efforts of our global network. 
We need to empower our regional programmes and national con-
tacts to be more dynamic, while being self-sustainable. The idea 
of a Consortium for partnership for ethics education aims to create 
a collaboration on concrete projects in training, research and pub-
lications, based on benefice sharing model, where all stakeholders 
along the value chain can benefit from the synergies of their part-
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ners through bilateral and multilateral participation on training 
opportunities that result from our GEF discussions. 

4. Funding:  

Q: How do we cope with changes, especially with regards to fund-
ing opportunities and approach? 

A: Looking at an alternative to the traditional funding approach, 
we look at multisectoral views. The interdependence of public and 
private sectors make it necessary to involve more private funds to 
support public actions which in turn create more opportunities for 
the betterment of the whole economy, such as the case of educa-
tion and training. The idea of setting up a Consortium for Partner-
ship in Ethics Education is now moving forward to some realistic 
objectives. Through the constitution of our Board of Experts ap-
pointed by partner universities to work on a framework for col-
laboration between academia and the business, public and social 
actors, we are confident that the outcomes of such a powerful 
concentration of well-intended good minds will contribute to cre-
ate solutions that could help address some of the challenges faced 
by the world, especially from the Global South countries, as a 
consequence of non-ethical behavior.  

These considerations have been discussed and concluded during 
the Board Meeting in Nairobi on the way forward, as reported by 
Obiora:  

“It was the first Board meeting with Christoph as President and 
for me as Executive Director and I am pleased to report that it 
was a success. The Board members are appreciative of the 
high quality of the team and of your work, experience and 
engagement.   



Section Four: The Way Forward   131 

1. The Board approved the main focus on ethics in higher  
education for the whole strategic period 2106-2020; 

2. The proposal on the Consortium on Ethics in Higher Education 
with other university partners will be key to further building 
on the strengths of Globethics.net library and network; 

3. The next Global Ethics Forum 2017 shall be organized as an 
event in parallel with a larger event related to education, e.g. 
the ICDE annual meeting in Canada in October 2017.  

4. With regard to fundraising Board discussed a number of op-
tions including encouraging the regional programmes to be-
come more sustainable by raising funds directly for their ac-
tivities with the help of Globethics.net Head Office, and 
through joint project applications with Globethics.net Head 
Office, developing a strategy to attract and manage legacies, 
encourage investors to donate a part of their investment in-
come to Globethics.net through an endowment fund, develop 
the Friends of Globethics.net, etc.” 

With warm Greetings from Nairobi. 

Obiora Ike,  

Executive Director Globethics.net 
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Appendix 2: Postscript on the Accreditation Systems 

EFMD QS  

Among the best identified methodologies, though, EFMD QS may provide a 

solution. The article Quality Services Portfolio Overview, Underpinning Crite-

ria of EFMD QS by EFMD Global Network recommends the respect for di-

versity, saying that there no one “right” model for a business school. In their 

view, QS systems first have to understand BS context before evaluating.  

The first step to start with is Responsible management, where the leadership 

must agree on which value to define the basis for an ethical behaviour, such as 

a policy aiming at promoting social responsibility for a sustainability of the 

organization. Those values, which are part of the corporate culture, should be 

embedded in BS policies and operations, teaching and research.  

The Pillars of ERS mean 

(E = ETHICS, i.e. Basic management behaviour on values of honesty, equity 

and integrity)   

(R = RESPONSIBILITY, i.e Willingness to incorporate broader social and en-

vironmental considerations in decision-making)  

(S = SUSTAINABILITY, i.e Displaying concerns for social, environmental 

and economic challenges to worldwide society) 

ERS issues need to be addressed by business schools around the globe (e.g. 

corporate fraud, global warming, financial crisis, unethical behaviour of high-

profile managers, socially irresponsible business practices) as ERS is relevant 

for every aspect of BS management and operations and ERS throughout 

EQUIS Standards and Criteria as transversal feature and as dedicated chapter. 

There are many ways to apply ERS, either in the EQUIS accreditation system 

or EPAS Accreditation system. 
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a) ERS in the EQUIS Accreditation System: In 2013 a new transversal chap-

ter on "Ethics, Responsibility and Sustainability (ERS)" was introduced in the 

EQUIS Standards and Criteria. Among criteria identified are that the School a) 

should have a clear understanding of its role as a “globally responsible citizen” 

and its contribution to ethics and sustainability;  b) This should be reflected in 

its mission, strategy and activities; c) There should be evidence that School’s 

contribution is reflected in its regular activities covering its education, its re-

search, its interactions with businesses and managers, its community outreach, 

and its own operations. The EQUIS Framework stipulates that the ERS dimen-

sion within EQUIS Schools must pay attention to responsibility and sustaina-

bility in the business world in policy and practice, encourage responsible and 

ethical behavior to be integral part of School values and strategy. EQUIS 

Schools must act as catalyst for development of business communities, act as a 

forum for debate, and act as a source of dissemination of new ideas and solu-

tions to sustainable challenges. 

b) ERS in the EPAS Accreditation System: Following this, in 2014 the EPAS 

annual document revision included the development of the ERS dimension in 

the EPAS assessment criteria. => Institutions should be able to demonstrate 

that they both practice and teach socially responsible management. ERS is 

now one of the key areas/pillars of the EPAS accreditation system (together 

with internationalisation, corporate relevance, academic rigour and quality as-

surance).  

EQUIS Core values: Ethics, responsibility, and sustainability integration into: 

• Context, governance and strategy 

• Programmes 

• Students 

• Faculty 

• Research and development 

• Executive education 
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• Resources and administration 

• Supporting practices 

• Corporate governance code(s) 

• Strategic and values-based integration 

• Champion(s) and committee(s) 

• Sustainability and integrated reporting 

• Ethics management – design elements 

• References 

• AACSB Core values: Encourage and support ethical behaviour by  

• Students  

• Faculty  

• Administrators And  

• Professional Staff. 

Standards and Evidence are Based on 

• Managerial: governance, systems, policies, procedures, metrics 

• Cultural: community, diversity, alignment 

• Academic: pedagogies, programmes, issues, assurance of learning 

• Engagement: society, constituencies, stakeholders, beneficiaries, 

service, environment 

• Capabilities: ethical understanding, analytical thinking, sound  

decisions, good judgment 

 

(Source: EFMD documentation which is also discussed in Lab 11 on 

New Management Models and Panel 4 on University Rankings).  
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Appendix 3: Speakers’ Profiles 

Alexander Ageev 

Director General,  

Institute for Economic Strategies, Russia 

Director of Globethics.net Russia 

 

Professor Ageev holds a D.SC. in Economics and is a Professor and 
Academician at the European Academy of Natural Sciences, Executive 
Director of the International League of Strategic Management, Assess-
ment and Accounting (ILSM), President of the Future Studies Interna-
tional Academy and Director General of the Sorokin-N. Kondratieff In-
ternational Institute. He has worked in top positions in the USSR Acad-
emy of Sciences, the Ministry of Foreign Economic Affairs, dealing in 
aerospace and atomic industries and strategic planning issues.  
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Christian Anieke 

Founder and Vice-Chancellor, 

Godfrey Okoye University, Nigeria 

 

 

 

Prof. Anieke got his first degree in Education and English from the Uni-
versity of Nigeria, Nsukka. After graduation, he was admitted at the Seat 
of Wisdom Seminary, Owerri, to study philosophy, followed by Catho-
lic Theology at the University of Innsbruck. He was ordained a Catholic 
priest in 2000 and obtained three additional degrees: a Master's Degree 
in Biblical Theology, a Master's Degree in English and American Stud-
ies and a Ph.D. in English. His research and studies took him to Bath 
Language School, Oxford University, Glasgow and the University of 
Muenster.  

Christian Anieke became a visiting professor at Enugu State University 
of Science and Technology in 1997. He founded Godfrey Okoye Uni-
versity for the Catholic Diocese of Enugu in 2009, and is currently the 
Vice-Chancellor of Godfrey Okoye University. He is a native of Ezeagu 
in Enugu State and also an honourary citizen of Mitterikirchen in  
Austria. 
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Luke Okechukwu Anike 

Vice-Chancellor  

Enugu State University  

of Science and Technology (ESUT,  

Nigeria 

Professor Luke Okechukwu Anike holds a B.Sc. in Geology from the 
University of Benin, Nigeria, and a M. Sc. in Economic Geology and 
Geochemistry from the University of Nigeria, Nsukka. He earned his 
PhD from the University of Southampton.  

Professor Anike is a seasoned academic who is widely respected in his 
various areas of expertise; he has earned several academic Honours and 
Awards, among which the Commonwealth Scholarship Award, Univer-
sity of Southampton England and the Best Postgraduate student Award, 
Faculty of Physical Sciences, University of Nigeria Nsukka. 

He is a registered consultant Geologist. 
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Kamel Ayadi 

Minister of Public Services, Governance and 
Anti-corruption, Government of Tunisia. 

 

 

 

Founding Chairman of the Global Infrastructure Anti-corruption Centre 
for MENA Region, Founder of World Ethic and Leadership Institute 
(WELI), Tunisia. Former Globethics.net National Contact Tunisia, Mr 
Ayadi has served many governmental positions: Secretary of State, 
Chairman of the Tunisian Regulatory Authority of Telecommunications 
and Senator, President of the World Federation of Engineering Organi-
sations, founding chairman of its standing committee on Anti-corruption 
(2007-2014).  

He has successfully developed and implemented a number of capacity 
building programmes on ethics and anti-corruption in Tunisia and 
MENA countries.  
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Tian Belawati  

Rector of Terbuka University aka Indonesia 
Open University 

Former President of the International Council 
for Open and Distance Education (ICDE) 

 

Tian Belawati holds a PhD in educational Studies from the University of 
British Columbia. She is also a Doctor Honoris Causa in Letters at Wa-
wasan Open University, Malaysia.  

From 2008 to 2010, she was successively the Secretary General and the 
President of the Asian Association of Open Universities (AAOU). She 
won the distinguished Individual Promoter Award in 2014 from the Af-
rican Council for Distant Education and is an Honorary Professor at 
Tianjin Radio and TV University, China. 
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Martin Brasser 

Lecturer, Business School, Lucerne University 
of Applied Sciences and Arts, Switzerland, 

Managing Director of “Philosophie und  
Management” 

 

 

Martin Brasser earned his doctorate degree in philosophy and theology 
in 1995 and has been working in the fields of ethics, history of philoso-
phy and philosophy of religion.  

Publications (in German): Macht, am liebsten grenzenlos; Freiräume 
und Intuition, Gestaltungsaufgabe für die Führung von Innovation; 
Verbindlichkeit durch Methode. Warum der Schweizer Ethikkodex das 
Thema Whistleblowing zurecht nicht aufgreift.  Philosophische Texte 
von der Antike bis zur Gegenwart.  
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Ani Casimir Kingston Chukwunonyelum 

Director Strategic Contacts  

Office of the Vice-Chancellor  

University of Nigeria (UNN)  

Nigeria 

Ani Casimir Kingston Chukwunonyelum is a Senior Lecturer in the De-
partment of Philosophy and Senior Research Fellow at the Institute for 
African Studies and at the Institute of Development Studies, University 
of Nigeria.  

He is a consultant and facilitator for UNESCO, UNDP and WIPO.  

He was Programme Director of the Catholic Institute for Development, 
Justice and Peace, CIDJAP in Enugu, Nigeria and Human Rights Officer 
for persecuted Christians. He publishes extensively on philosophy and 
on many aspects of development. 
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Nazreen Dasoo 

UNESCO/UNITWIN  
Chair on a research project on Education 

Senior lecturer, Researcher, University 
of Johannesburg, South Africa 

 

For the past ten years Dr Dasoo has taught Values and Human Rights 
Education and supervises masters and Ph.D whose theses focus on some 
aspect of values education.  

Appointed in 2005 as project leader on a South African National Values 
Education Initiative, funded by DFID and since 2010, 
UNESCO/UNITWIN Chair on a research project entitled: Learning to 
live together and learning to be: A multi-faceted evaluation inquiry of 
an international Values Education programme. She Co-directs an Inter-
national Research Consortium in Values Education with Professor Andy 
Furco.  
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François Dermange  

Professor of Ethics, Faculty of Theology  

University of Geneva 

Switzerland 

 

 

Graduated from HEC-Paris, François Dermange was first consultant 
with Arthur Andersen. He then undertook theological studies in Paris 
and Geneva, where he did his thesis on Adam Smith (The God Market, 
Ethics, economics and theology in the work of Adam Smith, Geneva, La-
bor et Fides, 2003 ).  

Professor of Ethics at the Faculty of Theology of Geneva, he was ap-
pointed Dean from 2005 to 2009. One of his main research areas is on 
Calvin and the ethics of the Reformed tradition. He has published exten-
sively in this field and is currently completing a book on Calvin’s ethics. 
Moreover, he also works on the Ethics of the economy and Sustainable 
Development, teaching business ethics to HEC graduates. 
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Nikolaos Dimitriadis 

Adjunct Professor of World Religions  

American College of Thessaloniki 

Globethics.net National Contact  

Greece 

 

Nikolaos Dimitriadis earned his Ph.D. in Interfaith Dialogue (University 
of Thessaloniki). He has participated in many conferences, where he 
presented his post-doctoral research on the interreligious and theological 
aspects of climate change. He was elected as member of the selection 
Committee in the Center of Ecumenical, Missiological and Environmen-
tal Studies: Metropolitan Panteleimon Papageorgiou (2015).  

Nikolaos is also a singer/composer; and leads the GANG, a high-energy 
musical group in Greece. He has arranged a number of concerts in 
Greece, Europe, and the US and is currently on his 1st World Tour in 
2016. 
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Joan Dubinsky  

Member, Globethics.net Board of Foundation 

Guest Lecturer Brandeis University, Notre 
Dame University and University of Illinois 

Former Director / Chief Ethics Officer for the 
United Nations  

 
Joan Dubinsky has thirty years of professional experience in business 
ethics, corporate compliance, and corporate social responsibility. She 
has served as the chief ethicist for several leading international organiza-
tions and corporations, including the United Nations, the International 
Monetary Fund, BAE Systems Inc., The MITRE Corporation, and the 
American Red Cross.  

She is a Kallman Executive Fellow with the Center for Business Ethics, 
Bentley University, Waltham, Massachusetts and a Founding Member 
on the Advisory Board of the National Center of Ethics and Social Re-
sponsibility, St. Thomas Aquinas College, Sparkill, New York. 

Her portfolio includes ethical leadership, programme effectiveness, pro-
vision of confidential advice, retaliation protection and prevention, whis-
tleblowing, asset and interest disclosure systems, and ethical risk as-
sessment.  
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Bruno Frischherz 

Professor of Communication and Business  
Ethics, Business School 

Lucerne University of Applied Sciences  
and Arts 

Switzerland 

 

Dr Bruno Frischherz has special interests in discourse analysis, adult de-
velopment, corporate social responsibility, and ethics of technology.  

His publications in German include topics on Integrität im Managemen-
talltag. Ethische Dilemmas im Managementalltag erfassen und lösen; 
Betriebswirtschaft und Management in Fallstudien; Führung lernen. 
Fallstudien zu Führung, Personalmanagement und Organisation. 
Management des Umfeldes;  Das Management-Modell der Hochschule 
Luzern – Wirtschaft and many more. 
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Walter Fust 

Ambassador and Former President of  
Globethics.net 

Switzerland 

 

 

Dr h.c. Ambassador Walter Fust studied public administration at the 
University of St. Gallen and had a diplomatic career serving at the 
Swiss Embassies in Baghdad and Tokyo.  

He was Managing Director of the Swiss Trade Promotion Office 
(OSEC), Secretary General of the Ministry of Interior and headed the 
Swiss Agency for Development and Cooperation (SDC) for 15 years. He 
holds mandates with the UN namely with the Broadband Commission 
ITU/UNESCO and the Committee of Experts on Public Management 
(CEPA)). He also serves on the Board of a number of international insti-
tutions such as the Coalition for Dialogue on Africa, Forum of Federa-
tions, International Risk Governance Council/IRGC, Library of Alexan-
dria including national foundations. 
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Fredrik Galtung 

President, Integrity Action,  

United Kingdom 

 

 
 
Over the past 20 years, Fredrik has consulted on strategic corruption 
control in more than 40 countries, working with governments, interna-
tional organisations (Council of Europe, World Bank, United Nations 
Secretariat, United Nations Development Programme, United Nations 
Educational, Scientific and Cultural Organization, United Nations Chil-
dren’s’ Fund, United Nations Office on Drugs and Crime, etc.), and of 
several companies, foundations and governments and development 
agencies.  

Fredrik is considered one of the foremost experts on measurements and 
metrics pertaining to corruption, fraud and organizational integrity. His 
expertise in this matter and strategic corruption control has been sought 
by the United Nations Secretariat, the World Bank, the Offices of the 
Presidents Nicaragua, Mexico, Benin, Liberia, Mali, Nigeria, the Philip-
pines as well as by specialised anti-corruption agencies, civil society 
groups, academics and development organisations. 
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Dorothy Gao Huan 

Programme Executive Globethics.net China 

Programme Director 

Centre for International Business Ethics CIBE, 
Beijing, China 

 

Ms Gao Huan graduated from the School of International Trade at the 
University of Business and Economics and received her Master’s De-
gree from Loughborough University, in England.  

She worked as the programme director of the Masters of Sustainable 
Development Programme (MSD) and at the Academic Centre of cur-
riculum development.  

Currently she is Head of Administration for the Annual International 
Conference and the Corporate Social Responsibility Essay Competition 
that has attracted competing students from the most prestigious Chinese 
universities.  
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Olivier Guillet 

Director of International Studies  

INSEEC Group of Business Schools,  

France 

 

 
Olivier Guillet lends more than 15 years of industry experience to his 
role with INSEEC Business School. He handles the international aspects 
of the university, including study abroad education, sponsorships, inter-
national recruitment and international faculty recruitment. Additionally, 
he develops an international development strategy on behalf of the 
school.  

Oliver began his career in education by teaching an international busi-
ness management course, and he was then recruited to the position of 
Admission Director.  

Olivier holds a Master of Science in International Business from the 
University of Leicester and is attending the International University of 
Monaco to earn a Doctorate in Business Administration in Transforma-
tional Leadership and Analytical Psychology.  
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Michel Guilmault 

Director of International Development,  
INSEEC Chambéry Campus  

France 

 

 

 
Michel Guilmault has been working in the field of International Higher 
Education for 25 years. He has been an active Board Member of EAIE 
(European Association for International Education) for nine years and is 
now a Board Member of CIDD (Consortium of International Dual De-
grees).  

Michel is an authority on the Erasmus process, a leading exchange pro-
gramme throughout Europe, for the French Erasmus national Agency.  

Michel has travelled extensively throughout Europe, Asia and the United 
States setting up dual degrees and cooperation agreements and recruiting 
students. He has presented at leading international conferences and has 
participated of professional development workshops worldwide includ-
ing to the Association of International Education Administrators 
(AIEA), Asia-Pacific Association of International Education (APAIE), 
European Association of International Education (EAIE) and the Asso-
ciation of International Educators (NAFSA). 
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Ignace Haaz 

Programme Executive Online Ethics Library 
and Managing Editor 

Globethics.net  

Geneva Switzerland 

 

Ignace Haaz, Ph.D., is the co-author of the Climate Justice Charter 
(2016, French version 2015) for the Geneva Protestant Church and 
worked for the Swiss Interchurch Aid during 10 years.  

As philosophy teacher he previously lectured ethics and political philos-
ophy at the University of Fribourg (Switzerland), publishing: La Soli-
darité (2012), and Les normes pénales chez Rawls (2010). Ignace de-
fended his doctoral dissertation at the University of Geneva in 2004 on 
19th century German philosophy and was awarded great honours. He re-
ceived an award for his bachelor dissertation on the ethics of mental ill-
ness by the Boninchi Foundation of Geneva. University education in 
philosophy and in linguistics. 
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Heidi Hadsell 

President of Hartford Seminary  

Professor of Social Ethics 

New York, USA 

 

 
Heidi Hadsell, Ph.D., serves on a variety of boards including Arigatou 
International, Globethics.net, the Advisory Committee to the Wabash 
Center for Teaching and Learning in Theology and Religion, the Asso-
ciation of Theological Schools in North America and Canada, and the 
Plowshares Institute. 

Heidi is a member of the International Resource Panel for the Islamic 
Council of Singapore (MUIS) and she is also on the Abrahamic Forum 
Steering Committee of the International Council of Christians and Jews.  

Before she came to Hartford Seminary in 2000 she was Director of the 
Ecumenical Institute of the World Council of Churches in Bossey, Swit-
zerland. She taught at the Federal University of Santa Catarina, Floria-
nopolis, Brazil, before joining the faculty of McCormick Theological 
Seminary in Chicago, as Assistant Professor of Social Ethics in 1989.  

At McCormick, she became Dean in 1993 and Professor of Social Ethics 
in 1994. 
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Nguyen Hoang Anh 

Associate Professor of CSR  

Foreign Trade University  

Hanoi, Vietnam 

 

 
Nguyen Hoang Anh, Ph.D., has been teaching International Trade, In-
ternational Business and Negotiation at FTU, one of the top Vietnamese 
Universities in Hanoi. Her research and expertise is in business culture, 
business ethics, CSR and cross-cultural management.  

She is co-author of four textbooks on International Business (2012), Ne-
gotiation (2012), International Trade (2013) and Business Culture 
(2008). She has contributed chapters to two books in Germany and 
Denmark and published several research papers in Korea, Australia, 
Germany and Switzerland. She is also a regular contributor for several 
prestigious Vietnamese magazines such as the Trade Review Magazine, 
Saigon Economic Times and the International Economic Magazine.  

She studied at Hanoi University, the Foreign Trade University in Hanoi 
and at the University of Economics, Prague in the Czech Republic.  
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Obiora Ike  

Executive Director, Globethics.net Head Office 
in Geneva (as of July 2016) 

Professor of Ethics and Intercultural Studies, 
Godfrey Okoye University, Nigeria  

 

 
Obiora Ike, Ph.D., is a human rights activist, development practitioner, 
public speaker, author, teacher, pastor and bridge-builder across conti-
nents.  

Dr Ike studied in Nigeria, Austria, Germany, France and UK, and holds 
degrees in Philosophy, Theology, Economics, Journalism and Political 
Science.  

He received his doctorate in Bonn, Germany, with specialization in 
Christian Social Principles in 1986.  He is also Founder and Director of 
the Catholic Institute for Development Justice Peace and Caritas, Nige-
ria.  
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Zibuyile Jafta 

Deputy Director Ethics Office  

University of South Africa (Unisa)  

South Africa 

 

Zibuyile Jafta is currently studying for a Doctorate in Public Admin-
istration on the evolution of moral reasoning in the South African Public 
Service. Her first degree was in Psychology and she holds an MPhil in 
workplace ethics and post-graduate diplomas in Corporate Law, Corpo-
rate Governance and Compliance Management.  

During her career to date in South Africa she has worked at the National 
Prosecuting Authority, the Competition Commission, the Office of the 
Auditor General South Africa and at the South African Social Security 
Agency where she served as a Certified Ethics Officer and Corporate 
Governance Manager before joining UNISA in October 2015. 
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Thomas Kesselring 

Retired, Visiting Professor of Ethics at the 
Pedagogical University of Mozambique 

 

 

 
Dr Kesselring was Director of the Teachers Seminary in Switzerland 
from 1991-1998. He holds a PhD in Philosophy from Heidelberg, a 
Post-Doc from Berlin and was a Professor of Philosophy at universities 
in Brazil, El Salvador, Germany, Mozambique and Switzerland. He was 
Professor of Ethics at the Pedagogical University of Berne from 2002-
2013 and since 2008 has worked in cooperation with the Pedagogical 
University of Mozambique to establish a Master’s degree and PhD 
course in Philosophy. He has authored books and articles on ethics and 
development, ethics and education and has written a manual on ethics 
for educators. 
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Paulachan Kochappilly 

President and Professor of Moral Theology 
at Dharmaram Vidya Kshetram, Bangalore, 

India 

Director of Globethics.net India  

 

 

Prof. Dr Paulachan Kochappilly, CMI is the President of Dharmaram 
Vidya Kshetram, Pontifical Athenaeum of Theology, Philosophy, and 
Canon Law, Bengaluru, India. Professor of Moral Theology at the Athe-
naeum and teaching  Christian ethics at various Institutes in India, he 
was the Dean, Faculty of Theology at the Athenaeum and Head of the 
Department of Theology, Christ University, Bengaluru. Dr Kochappilly 
has published number of books and articles in national and international 
journals.  
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Philippe Laurent 

Professor of International Business and  
Management 

    

 

 

Philippe Laurent is a PhD candidate in International Economics with the 
University of St-Gallen. He holds a Masters in Asian Studies from the 
University of Geneva and the Graduate Institute of International Studies, 
an EMBA in Management of Technology (MoT) from EPFL-HEC Uni-
versity of Lausanne and the University of Texas in Austin, USA and an 
MBA with major in Marketing from EM-Lyon and IMD Certificate in 
management of services. His first degree was in Economics and Interna-
tional Trade from EDC-Paris. He has over 20 years of experience as a 
CEO, in general management or executive positions in Switzerland, Eu-
rope and Asia, plus 10 years of consulting, training, coaching and teach-
ing at company and university level, mostly MBAs/EMBAs. He is an 
expert in Intercultural Management at the Council of Europe and the 
Confederation (OFPER) and a Senior Consultant and Researcher on 
China matters for European SMEs and on International Strategy for 
start-ups. 
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Iris Liu 

Programme Executive Globethics.net  
China, Beijing 

 

 

 
 
Iris Liu graduated from the University of Paris Dauphine with a Mas-
ter’s Degree in Sustainable Development Management. Her research is 
related to corporate social responsibility, environmental management, 
ecological cities, gender discrimination, microfinance, climate change, 
and other sustainable development-related disciplines. Before she 
worked with CIBE, Ms Liu worked in the advertising and furniture in-
dustry. She is now the Sustainable Project Manager and is responsible 
for the series of college students CSR package including the Future Cit-
ies (China) design Competition, the Annual CSR Essay Competition, 
Climate Change Campus Tour, and the Business Negotiations Competi-
tion. 
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Florencia Luna 

Director of Bioethics Program, FLACSO,  
Buenos Aires, Argentina  

Director of Globethics.net South America 

 

 
 

Prof. Dr. Florencia Luna directs the Program of Bioethics and teaches 
bioethics at FLACSO (Latin American University of Social Sciences). 

She is Principal Researcher at CONICET (National Scientific and Tech-
nological Research Council). She has been the President of the Interna-
tional Association of Bioethics (IAB) 2003 to 2005. She is Temporary 
Advisor of the World Health Organization (WHO) since 1997. She is 

member of the Scientific and Technical Advisory Committee (STAC) of 
Tropical Disease Research (TDR) at WHO. She is in the Steering Com-

mittee of the Global Forum on Bioethics in Research (GFBR).  
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Buhle Mbambo-Thata 

Executive Director, Library Services,  
University of South Africa Unisa, Johannes-

burg, South Africa. 

 

 

 

Prior to her current position she served as University Librarian of the 
University of Zimbabwe. She is currently a member of the Governing 
Board of the International Federation of Library Associations and Insti-
tutions (IFLA). She was a member of the Strategic Advisory Network of 
the Global Libraries Programme of the Bill and Melinda Gates Founda-
tion, the Library Network of Association of Commonwealth Libraries, 
chairperson of the E-Knowledge Society for Women in Southern Africa, 
the advisory committees of the eIFL Found.net and the Gender in Africa 
Information Network. Her research interests are focused on women and 
ICT, ICT on mobile devices. 
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Deivit Montealegre 

Programme Executive Globethics.net  
South America 

 
 

 

 

 

Deivit Montealegre holds a doctorate in theology from the university in-
stitute ISEDET in Buenos Aires, Argentina on World Religions for 
Peace. He studied for his masters in classical studies at the University of 
Buenos Aires, for his theology degree at the university institute 
UNIBAUTISTA in Colombia and has taken courses at the University of 
Geneva, Switzerland, Hanshin University in Seoul, South Korea and at 
Emmanuel College of Victoria University in the University of Toronto, 
Canada. He has taught classical Greek in Colombia, been an intern at the 
Foreign Ministry of Argentina and worked at ISEDET in their publica-
tions and research department. He has been with Globethics.net since 
2012 as a library submitter and since 2014 as the Programme Executive 
for South America based in Buenos Aires 
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Juny Montoya 

Director, Centro de Ética Aplicada, Univer-
sidad de Los Andes, Columbia 

 

 

 

 
Juny Montoya holds a Ph.D. in Education from the University of Illi-
nois, is Associate Professor and Head of the Center for Research and 
Teaching on Education (CIFE) at the University of Los Andes in Co-
lombia. She teaches graduate courses in Curriculum and Pedagogy, 
Qualitative Research Methods, and Program Evaluation. Dr Montoya is 
a member of the American Evaluation Association. Her current research 
interests are Problem Based Learning, Active Learning, Participatory 
Evaluation, and Education for Democracy. 
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Aidan Msafiri 

Professor of Social Ethics, Environmental and 
Climate Change and Business Ethics  

Advisory Board Member, Globethics.net East 
Africa, Tanzania 

 

 

Rev. Prof. Dr Aidan G. Msafiri taught at Mwenge University and St. 
Augustine, Mwanza and Mtwara Colleges of Tanzania. Prof. Msafiri is 
the author of five books and dozens of papers published globally (also 
with Globethics.net). He is a consultant and researcher for the Ministry 
of Mineral and Energy in Tanzania, for the Norwegian Church Aid 
(NCA) as well as the Konrad Adenauer Stiftung in Dar es Salaam. He is 
an Ambassador for Climate Change. 
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Katrin Muff 

Dean of Business School Lausanne,  
Switzerland 

 

 

 

A Swiss native, Muff began her career with Schindler Lifts in Lucerne, 
then in Australia, and holds both a Doctoral and MBA degree from 
Business School Lausanne. Appointed Dean at BSL in 2008, Dr Muff 
ensures real-life business direction by merging her entrepreneurial and 
corporate background with the academic world. Past positions included 
the creation of Yupango, a coaching consultancy dedicated to develop-
ing start-ups and training management teams and several positions in 
Russia, Europe and USA. She is a leading driver in the global 50+20-
agenda for new models of sustainable business schools. 
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Jennifer Nicolay 

Student Network for Ethics in Economics in 
Practice (SNEEP), Germany 

 

 

 

Jennifer Nicolay has been working with SNEEP since 2012. Since 2014 
she has been an author and editor on feminist and interreligious topics at 
INTA Interreligiöses Forum. She is also on the editorial staff of Macon-
do Publishing GmbH in Münster, Germany, where she edits and carries 
out research on CSR. Her other areas of interest lie in systems coaching, 
sustainability, philosophy, banking, interreligious dialogue and gender 
studies. 
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Elizabeth Nduku 

Director, Centre for Social Justice and Ethics, 
Nairobi, Kenya and  

Director, Globethics.net East Africa Regional 
Programme 

 

 
A Religious Catholic Sister and holder of a PhD in leadership Elisabeth 
Nduku is currently the Director of the Centre for Social Justice and Eth-
ics at the Catholic University of Eastern Africa (CUEA) in Nairobi, 
Kenya. She has competencies in and has published articles on the fol-
lowing areas, among others: educational leadership and management; 
research methods; peace building and Catholic Social Doctrine; change 
management and peace building; conflict management; and skills in 
promoting human rights 
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Nina Mariani Noor 

Programme Executive, Globethics.net  
Indonesia 

 

 

 
Nina Mariani Noor holds a Ph.D. from ICRS (Indonesia Consortium of 
Religious Studies) in Inter-religious Studies at the Universitas Gadjah 
Mada, Yogyakarta Indonesia. She was a visiting scholar with the an-
thropology department at Boston University, USA during her doctoral 
studies and she has an MA in social work from IIS UIN Sunan Kalijaga. 
She has been the Programme Executive of the Globethics.net Indonesia 
Regional Programme since 2011, worked in disaster relief as a volunteer 
and is a private English tutor in her spare time. 
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Andras Ocsai 

Researcher, Corvinus University of Budapest, 
Hungary 

Globethics.net National Contact Hungary 

 

 
Andras Ocsai worked for several companies and also in the public sector 
after graduation at the Corvinus University of Budapest in 2002. Then, 
he found his way back to his alma mater and started his Ph.D. studies in 
2012 at the Business Ethics Center.  

The title of his PhD project is ‘Value-oriented business and ecological 
transformation’. He assists the European SPES Institute to organise its 
activities and projects. 
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Benjamin Chukwuma Ozumba 

Vice Chancellor, University of Nigeria (UNN), 
Nigeria 

 

 

 
Professor Ozumba has over thirty years of professional and administra-
tive experience with considerable knowledge of project planning and 
management gained both in academia and the wider industrial sector. He 
studied medicine at the University of Lagos. He gained his postgraduate 
qualifications from the Royal College of Obstetrician and Gynaecology 
in the UK and College of Surgeons in the US. He is an established re-
searcher of international repute with numerous publications in Gynae-
cology, Oncology, General Surgery, Abortion/Reproductive System and 
Maternal and Fetal Medicine. He was a Professor/Consultant in the De-
partment of Obstetrics and Gynaecology in the Faculty of Medical Sci-
ences and Dentistry at UNN. 
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Dewi Padmo 

Vice Rector, Universitas Terbuka, Indonesia 

 

 

 

The career of Dewi Padmo at Universitas Terbuka began in 1987 where 
she was a lecturer at the FKIP-UT and then she continued her studies for 
a Master’s Degree at Concordia University, Montreal, where she ob-
tained the title of Master of Arts in 1991. Her undergraduate and gradu-
ate degrees were in education technology, which made it easier for her 
to study instructional design for distance educational materials. This ed-
ucational background paved the way for her to become the Head of the 
UT-Multi Media Production Center from 1991 to 1998. After actively 
serving in the Multi Media Production Center, Dewi was offered the 
chance to become the Assistant Deputy Rector for Academic Affairs, 
and was later assigned as the Head of the Research Center. 
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Divya Singh 

Vice Principal, Advisory and Assurance  
Services, University of Unisa, South Africa 

Director of Globethics.net Southern Africa 

 

 
Divya Singh holds an LLD and is an admitted Advocate of the High 
Court of South Africa. Dr Singh has worked in academic management, 
starting as the Head of Department of Private Law at the University of 
Durban-Westville and currently serving as the Vice Principal of the Ad-
visory and Assurance Services at Unisa. Divya Singh is responsible for 
Internal Audit, the Legal Service Office, Enterprise Risk Management 
and Compliance and the Ethics Office. She also serves as the advisor to 
the Vice Chancellor of the University.  
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Arnold Smit 

Director, University of Stellenbosch Business 
School, South Africa 

 

 

 
Dr Smit holds an honors degree in philosophy and a doctorate in theolo-
gy. He served as a parish minister, a leadership and organisational de-
velopment consultant and a human resources executive of a financial 
services firm.  

Dr Smit is also President of the Business Ethics Network of Africa 
(BEN Africa) and a trustee of SEED Educational Trust, a non-profit or-
ganisation that builds leadership and change management capacity in the 
educational and social sectors.  
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 Christoph Stückelberger 

President (as of July 2016, former Executive 
Director) and Founder, Globethics.net,  

Switzerland 

 

He is part-time Professor of Ethics at University of Basel, Switzerland, 
Moscow Engineering and Physics Institute, Godfroy Okoye University 
in Nigeria and Kingdom Business College Beijing. He was Director of 
the Institute for Theology and Ethics of the Federation of Swiss 
Protestant Churches, Director of the development organisation Bread for 
all, Founder/President of Transparency International Switzerland, mem-
ber of the bioethics Committee of the Swiss Government. He is author 
of many books and articles, published in 7 languages. 
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Siti Syamsiyatun 

Professor, Indonesian Consortium for  
Religious Studies (ICRS), Yogyakarta,  

Indonesia and 
Director of the Globethics.net Indonesia  

Regional Programme 
 

Siti Syamsiyatun holds a PhD in Politics from Monash University, Aus-
tralia (2006), an MA in Islamic Studies from McGill University, Canada 
(1998) and a Dra from the Universitas Muhammadiyah Yogyakarta 
(1991). She is Senior Lecturer of the Faculty of Dakwah UIN Sunan 
Kalijaga (State Islamic University) Sunan Kalijaga; Director, Indonesian 
Consortium for Religious Studies (ICRS) –an international PhD pro-
gram on Inter-religious Studies sponsored by Gadjah Mada University, 
UIN Sunan Kalijaga and Duta Wacana Christian University and  
Director, Globethics.net Indonesia.  
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Gard Titlestad  

Secretary General, International Council for 
Open and Distance Education (ICDE),  

Norway 

 

 

Mr Titlestad joined the ICDE in August 2011 after six years at the  
Nordic Council of Ministers in Copenhagen, where he was Head of the 
Department for Knowledge and Welfare. Before joining the Nordic 
Council of Ministers, he served as Research Counsellor for Norway in 
Brussels, facilitating Norwegian participation in European cooperation, 
including on Information Society initiatives. He participated in the exec-
utive team of the Norwegian delegation to the European Union. His ex-
perience of international cooperation on research and development and 
IT spans many areas from concrete cooperation within cancer research, 
major developments on the oceans, to broad Information Society initia-
tives. 
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Cui Wantian 

Entrepreneur, Professor of Economics,  
University of Beijing, China 

Member of the Globethics.net Board of  
Foundation, China 

 

 

Prof. Cui Wantian is Entrepreneur of IT Companies in China, Director 
of the Centre for Enterprise at Renmin University, Beijing and the Cen-
tre for Regional Economics at Liaoning University China. He is also the 
President of Kingdom Business College in Hongkong and Beijing. He is 
a member of the Boards of Moukden Theological College, Zhongnan 
Theological College and of Shengjing Bank. He is also the Art Director 
of Rainbow Christian Art Space Institute in China.  

 

 

 

 

 

 



 

Sponsoring Partners 

 

  

 

Enugu State University of  
Science and Technology (ESUT), Nigeria 

http://www.esut.edu.ng/ 
  

 University of Nigeria Nsukka (UNN), Nigeria 

http://www.unn.edu.ng/ 

 

INSEEC Group of Business Schools 

https://www.inseec.education/ 

  

http://www.esut.edu.ng/
http://www.unn.edu.ng/


 

Global Ethics Forum Partners since 2011 

Over the past five years, many partners have been involved in the 
Global Ethics Forum annual conferences and activities 

Geneva Welcome Centre (CAGI) Institute  for Economic Strategies 

INES, Moscow 

American College of Thessaloniki, 

Greece  

Institute for Philosophy, University 

of Berne, Switzerland 

Association of Certified Anti-Money 

Laundering Specialists (ACAMS) 

Integrity Action  

Business School Lausanne BSL International Consortium for  

Religious Studies (ICRS) Yogyakarta 

Catholic University of Eastern Africa 

CUEA 

International Society of Business, Eco-

nomics and Ethics (ISBEE) 

CEERE Centre Européen 

d'Enseignement et de Recherche 

en Éthique 

Kingdom Business College, Beijing 

China (KBC) 

Centre for Corporate Governance and 

Citizenship, IIMB India  

Lucerne School of Business,  

Switzerland 

Centre for International Business 

Ethics (CIBE), China 

Ministry of Public Administration, 

Governance and Anti-corruption 

Centro de Etica Aplicada, Univer-

sidad de Los Andes, Colombia 

Student Network for Ethics in Eco-

nomics and Practice (sneep) 

  



 

Dharmaram College at Christ 

University, India 

Social Impact, University of Stellen-

bosch, South Africa 

Ethics and Compliance Officer Asso-

ciation (ECOA) 

Swiss Catholic Lenten Fund 

(Fastenopfer) 

Ethics Center, Corvinus University, 

Hungary 

The Business Ethics Network of  

Africa (BEN-Africa) 

Ethics Institute South Africa (Ethics-

SA) 

The Canadian Business Ethics Re-

search Network (CBERN)  

European Bahá'í Business Forum 

(EBBF) 

Transparency International (TI) 

FLACSO Facultad Latinoamericana 

de Ciencias Sociales 

Turkish Ethics and Reputation Socie-

ty TEID 

Foreign Trade University, Vietnam Unisa University of South Africa  

Global Corporate Governance Forum Universitas Terbuka Open University, 

Indonesia 

Godfroy Okoye University University of Geneva 

GRLI Globally Responsible Leader-

ship Initiative 

University of Geneva Executive Edu-

cation (HEC): CAS in CSR 

Hartford Seminary University of Johannesburg 

ICDE International Council for Open 

and Distance Education 

Zayed University, United Arab Emir-

ates (UAE) 

 



 

Training Programmes in Ethics Education 

Globethics Leadership Centre (GLC) 

The GLC is a research and training centre for values-driven leadership.  

Current programmes  

• Values-based Enterprise Certificate (VEC-China),  
• SEEDS Youth Empowerment (Benin),  
• FIER Election Integrity (DR Congo). 

Online Training programmes 

• *Ethics in Higher Education for HE Teaching and Staff 
(worldwide). 

• *Responsible Leadership with an international perspective 
(worldwide) 

Certified Ethics Professional (CEP) Training Seminars 

• Ethics and Sustainability in Supply Chain Management (Swit-
zerland) 

• SME Values-based Sustainability (Switzerland) 
• Codes of Ethics across Sectors for the Ethical Manager (Swit-

zerland) 

For more information, contact: 

Anh Tho Andres-Kammler,  
Programme Executive 

Joint programme 
(call for proposal) 

We are looking for partners to 
jointly develop curricula on 
Business Ethics, Research  
Ethics and more… 
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Globethics.net is a worldwide ethics network based in Geneva, with an interna-
tional Board of Foundation of eminent persons, 173,000 participants from 200 
countries and regional and national programmes. Globethics.net provides ser-
vices especially for people in Africa, Asia and Latin-America in order to con-
tribute to more equal access to knowledge resources in the field of applied ethics 
and to make the voices from the Global South more visible and audible in the 
global discourse. It provides an electronic platform for dialogue, reflection and 
action. Its central instrument is the internet site www.globethics.net.  
 
 
Globethics.net has four objectives: 
 
Library: Free Access to Online Documents 
In order to ensure access to knowledge resources in applied ethics, Globeth-
ics.net offers its Globethics.net Library, the leading global digital library on eth-
ics with over 4.4 million full text documents for free download.  
 
Network: Global Online Community 
The registered participants form a global community of people interested in or 
specialists in ethics. It offers participants on its website the opportunity to con-
tribute to forum, to upload articles and to join or form electronic working groups 
for purposes of networking or collaborative international research.  
 
Research: Online Workgroups 
Globethics.net registered participants can join or build online research groups on 
all topics of their interest whereas Globethics.net Head Office in Geneva con-
centrates on six research topics: Business/Economic Ethics, Interreligious Eth-
ics, Responsible Leadership, Environmental Ethics, Health Ethics and Ethics of 
Science and Technology. The results produced through the working groups and 
research finds their way into online collections and publications in four series 
(see publications list) which can also be downloaded for free.  
 
Services: Conferences, Certification, Consultancy 
Globethics.net offers services such as the Global Ethics Forum, an international 
conference on business ethics, customized certification and educational projects, 
and consultancy on request in a multicultural and multilingual context. 

 
 
www.globethics.net ■ 

 

http://www.globethics.net/


 

Globethics.net Publications 
 
The list below is only a selection of our publications. To view the full collection, 
please visit our website.  
 
All volumes can be downloaded for free in PDF form from the Globethics.net 
library and at www.globethics.net/publications. Bulk print copies can be ordered 
from infoweb@globethics.net at special rates from the Global South.  
 
The Editor of the different Series of Globethics.net Publications Prof. Dr. Obiora 
Ike, Executive Director of Globethics.net in Geneva and Professor of Ethics at 
the Godfrey Okoye University Enugu/Nigeria. 
  
Contact for manuscripts and suggestions: publications@globethics.net  
 
Global Series 
Christoph Stückelberger / Jesse N.K. Mugambi (eds.), Responsible Leadership. 
Global and Contextual Perspectives, 2007, 376pp.  ISBN: 978-2-8254-1516-0  
 
Heidi Hadsell/ Christoph Stückelberger (eds.), Overcoming Fundamentalism. 
Ethical Responses from Five Continents, 2009, 212pp. ISBN: 978-2-940428- 
00-7  
 
Christoph Stückelberger / Reinhold Bernhardt (eds.): Calvin Global. How Faith 
Influences Societies, 2009, 258pp. ISBN: 978-2-940428-05-2.  
 
Ariane Hentsch Cisneros/ Shanta Premawardhana (eds.), Sharing Values. A 
Hermeneutics for Global Ethics, 2010, 418pp. ISBN: 978-2-940428-25-0.  
 
Deon Rossouw/ Christoph Stückelberger (eds.), Global Survey of Business Eth-
ics in Training, Teaching and Research, 2012, 404pp. ISBN: 978-2-940428-39-
7  
 
Carol Cosgrove Sacks/ Paul H. Dembinski (eds.), Trust and Ethics in Finance. 
Innovative Ideas from the Robin Cosgrove Prize, 2012, 380pp. ISBN: 978-2-
940428-41-0  
 
Nicolae Irina / Christoph Stückelberger (eds.), Mining Ethics and Sustainability. 
Papers from the World Mining Congress 2013, 2014, 195pp, ISBN 978-2-
88931-020-3 
 
Jean-Claude Bastos de Morais / Christoph Stückelberger (eds.), Innovation 
Ethics. African and Global Perspectives, 2014, 233pp. ISBN: 978-2-88931- 
003-6 
 

http://www.globethics.net/publications
mailto:infoweb@globethics.net
mailto:publications@globethics.net


 

Philip Lee / Dafne Sabanes Plou (eds.), More or Less Equal: How Digital Plat-
forms Can Help Advance Communication Rights, 2014, 158pp. ISBN 978-2-
88931-009-8 
 
Amélie Vallotton Preisig, Hermann Rösch and Christoph Stückelberger (eds.), 
Ethical Dilemmas in the Information Society. Codes of Ethics for Librarians and 
Archivists, 2014, 225pp. ISBN:978-2-88931-024-1 
 
Focus Series 
Elisabeth Nduku/ Christoph Stückelberger (eds.), African Contextual Ethics: 
Hunger, Leadership, Faith and Media, 2013, 148pp. ISBN: 978-2-940428-65-6   
 
Bernard Adeney-Risakotta (ed.), Dealing with Diversity. Religion, Globaliza-
tion, Violence, Gender and Disaster in Indonesia. 2014, 372pp. ISBN: 978-2-
940428-69-4  
 
Nina Mariani Noor/ Ferry Muhammadsyah Siregar (eds.), Etika Sosial dalam In-
teraksi Lintas Agama, 2014, 208pp. ISBN 978-2-940428-83-0  
 
Jules Kamabu Vangi Si Vavi, De la violence à la réconciliation: Pour une 
éthique d’humanisation de la violence, 2014, 122pp. ISBN 978-2-940428-95-3 
 
Elizabeth Nduku / John Tenamwenye (eds.), Corruption in Africa. A Threat to 
Justice and Sustainable Peace, 2014, 510pp. ISBN 978-2-88931-017-3 
 
Yahya Wijaya/Nina Mariani Noor (eds.), Etika Ekonomi dan Bisnis. Perspektif 
Agama-Agama di Indonesia / Economic and Business Ethics. Religious Perspec-
tives in Indonesia, 2014, 302pp. ISBN 978-2-940428-67-0 
 
Lucien Wand’Arhasima, La gouvernance éthique des ressources en eaux trans-
frontalières: le cas du lac Tanganyika en Afrique, 2015, 193pp. 
ISBN 978-2-88931-030-2 
 
Report on the Dialogue in South Africa 25th-27th August 2014, Sustainable 
Business Relations between China and Africa, 2015, 28pp, ISBN  978-2-88931-
036-4 
 
 
Theses Series 
Kitoka Moke Mutondo, Eglise, Protection des Droits de l’Homme et Refonda-
tion de l’Etat en République Démocratique du Congo: Essai d’une éthique poli-
tique engagée, 2012, 412pp. ISBN: 978-2-940428-31-1  
 

http://www.globethics.net/documents/4289936/13403252/Focus_21_web_final.pdf/d89b1972-f91b-455a-910b-64ba16713bdc
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Ange Sankieme Lusanga, Ethique de la migration. La valeur de la justice 
comme base pour une migration dans l'Union Européenne et la Suisse, 2012, 
358pp. ISBN: 978-2-940428-49-6  
 
Nyembo Imbanga, Parler en langues ou parler d’autres langues. Approche exé-
gétique des Actes des Apôtres, 2012, 356pp. ISBN: 978-2-940428-51-9  
 
Kahwa Njojo, Éthique de la non-violence, 2013, 596pp. ISBN: 978-2-940428-
61-8 
 
Ibiladé Nicodème Alagbada, Le Prophète Michée face à la corruption des 
classes dirigeantes, 2013, 298pp. ISBN: 978-2-940428-89-2  
 
Symphorien Ntibagirirwa, Philosophical Premises for African Economic Devel-
opment: Sen's Capability Approach 2014, 384pp. ISBN: 978-2-88931-001-2 
 
Frédéric-Paul Piguet, Justice climatique et interdiction de nuire, 2014, 559pp. 
ISBN:978-2-88931-005-0 
 
Jörg F. W. Bürgi, Improving Sustainable Performance of SMEs. The Dynamic 
Interplay of Morality and Management Systems, 2014, 537pp. ISBN: 978-2-
88931-015-9 
 
Carlos Alberto Sintado, Social Ecology, Ecojustice and the New Testament: Lib-
erating Readings, 2015, 380pp. ISBN 978-2-940428-99-1 
 
 
Praxis Series 
Christoph Stückelberger, Way-Markers: 100 Reflections Exploring Ethics in 
Everyday Life, 2014, 100p.  Available in German. ISBN 978-2-940428-74-0  
 
Christoph Stückelberger, Responsible Leadership Handbook: For Staff and 
Boards, 2014, 117pp. ISBN: 978-2-88931-019-7 
 
Texts Series 
Principles on Sharing Values across Cultures and Religions, 2012, 20pp. Avail-
able in English, French, Spanish, German and Chinese. ISBN: 978-2-940428-
09-0  
 
Ethics in Politics. Why it matters more than ever and how it can make a differ-
ence. A Declaration, 8pp, 2012. Available in English and French.   
ISBN: 978-2-940428-35-9  
 
Religions for Climate Justice: International Interfaith Statements 2008-2014, 
2014, 45pp. Available in English. ISBN: 978-2-88931-006-7  
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 African Law Series 
Ghislain Patrick Lessène, Code international de la détention en Afrique: Recueil 
de textes, 2013, 620pp. ISBN: 978-2-940428-71-7  
 
D. Brian Dennison/ Pamela Tibihikirra-Kalyegira (eds.), Legal Ethics and Pro-
fessionalism. A Handbook for Uganda, 2014, 400pp.  
ISBN 978-2-88931-011-1 
 
Pascale Mukonde Musulay, Droit des affaires en Afrique subsaharienne et éco-
nomie planétaire, 2015, 164pp. ISBN : 978-2-88931-044-9 
 
China Christian Series 
Yahya Wijaya/ Christoph Stückelberger/ Cui Wantian, Christian Faith and Val-
ues: An Introduction for Entrepreneurs in China, 2014, 76pp. Available in Chi-
nese. ISBN: 978-2-940428-87-8 
 
Christoph Stückelberger, We’re All Guests on Earth, A Global Christian Vision 
for Climate Justice, 2015, 52pp. Available only in Chinese. ISBN 978-2-88931-
033-3 
 
China Ethics Series 
Liu Baocheng / Dorothy Gao, Corporate Social Responsibility in China, 2015 , 
459pp. Available only in Chinese. ISBN: 978-2-88931-049-4 
 
CEC Series 
Win Burton, The European Vision and the Churches: The Legacy of Marc Lend-
ers, Globethics.net, 2015, 251pp. ISBN 978-2-88931-054-8 
 
CEC Flash Series 
Guy Liagre (ed.), The New CEC: The Churches’ Engagement with a Changing 
Europe, 2015, 41pp. ISBN 978-2-88931-072-2 
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Christoph Stückelberger, Global Ethics Applied: vol. 4 Bioethics, Religion, 
Leadership, 2016, 426. ISBN 978-2-88931-130-9  
 
This is only selection of our latest publications, to view our full collection please 
visit: 
 
 

www.globethics.net/publications 
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Higher Education 
Ethics in Action

Should ethics be a matter of concern around and within higher education institutions?

“Ethics in Higher Education, The Values of Values Across Sectors” was the theme 
discussed during the Global Ethics Forum (GEF), that took place in Geneva, Switzerland 
from 23–25 June 2016.

Following on from the precedent GEF that started the reflection on the value of 
values, applied to the global context, the topic of this year is the leading theme for 
Globethics.net strategic period from 2016 to 2020, focusing on Ethics and Education, 
covering 4 main pillars: Teaching, Research, Governance, and Interaction with other 
actors to promote Ethics Education. The outcome includes education projects aiming 
at supporting and promoting values-driven education, institutionalizing Ethics in Higher 
Ed Institutions , both as an academic discipline,  as well as a code of conduct for teachers 
and staff in this sector. This report presents a summary of the entire conference including 
recommendations and projects for action.

The annual GEF conference, organised by Globethics.net, represent the moments of 
refuelling of ongoing, dynamic processes to create a values-based world, society and 
economy. They are the join effort of a global family of values-driven individuals and 
institutions.

The Value of Values across Sectors

Reports
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